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Abstract 
The purpose of this qualitative study was to consider three main questions: 1) How do 
teachers understand social media? 2) What qualifiers are used to determine student engagement? 
and 3) How is social media used to affect student engagement? This study used a qualitative 
interpretivist approach. The data was collected through the use of an online survey and 
subsequent interviews with five teachers who use social media in their classrooms. 
The data collection process proved to be frustrating, but provided an interesting insight 
into the use of social media to circulate an online survey. Although many people followed the 
link to the website where the survey was located and retweeted the link to their followers, only 
22 people filled in the short survey.  
Students and teachers construct knowledge through experience. This study shows that 
existing technology should supplement the educational purpose, and that experience in using 
social media, results in productive ventures. I suggest that the use of social media in secondary 
schools will be another necessary tool to help students engage in their studies. This work could 
encourage teachers to help current social media users to become future critical thinkers. 
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Chapter 1: Introduction 
No educator will tell you that there is a definitive panacea to deal with social media’s 
appearance in educational facilities. When social media became societally prominent, some of 
the “cures” that Manitoba (MB) school divisions implemented were policies that forbade and 
restricted hardware and software use by students. Other school divisions granted their teacher 
employees the courtesy of professional responsibility—teachers were allowed and expected to 
make informed choices on how to apply social media use for classroom purpose. At either end of 
this policy spectrum, these policies were implemented in an effort to maintain student 
engagement. The situational irony of the restricted policy was some educators used clandestine 
access to social media any time they felt they were away from the impressionable eyes of 
administrators and used their phones as hotspots to bypass school division control of social 
media in their classrooms. The concern of the permissive policy would be to determine where the 
responsibility resides should use of social media by a teacher err in unethical or unprofessional 
use, or simply not abide by the legal terms as set forth by a service provider. It is now 2018, and 
the most common hardware people use to access the Internet is the smartphone. The software 
applications used to perform online social interactions are innumerable, and access in Manitoba 
school divisions still varies, according to division policy. The purpose of this study was to 
assemble teachers’ conceptions of social media; identified the qualifiers teachers used to 
constitute student engagement; and described how they used social media to affect student 
engagement. 
At a Canadian provincial level, previous research has collected qualitative and 
quantitative data on technology use in secondary classrooms. Two studies from Manitoba that I 
read were conducted by Nutbean (2013) and Nantais (2014). Nutbean (2013) was a quantitative 
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study that researched hardware and software use by Manitoba schools. Nantais (2014) was a 
qualitative case study that researched the use of social media in one Manitoba secondary school, 
who’s focus was on grades 7-12, and a variety of teachers within a “rural setting in a small 
Canadian prairie town” (p.199). Nantais acknowledged his limitations as context, and the 
experience of his participants: “Teaching is a multifaceted activity. Understanding the 
complexities of the educational use of social media in context through the stories of others can 
help us to understand our own” (2014, p. 10). Nantais’ study is constructivist, phenomenological, 
and hermeneutic, while using an interpretivist approach. Nantais examined the participant 
perspective while they “explored their use of social media in the context of their teaching” 
(Nantais, 2011, p.11). 
Both Nutbean (2013) and Nantais (2014) acknowledged the need for additional research 
and interpretation. My qualitative study provided potential support for the gap in the literature 
that was identified by Nantais (2014) and Nutbean (2013). The participants in this study 
described their understandings of social media and student engagement and went on to explain 
how they used social media to engage students in their classrooms. In addition to providing 
information about social media use, my research adds to the wide array of existing literature that 
concerns itself with social media and pedagogy. This study provided a focus on the practices of 
educators who use social media in the classroom. 
Current and emerging social media is a part of contemporary western culture. However, 
“our technological capacity—our capacity to move information that shapes the world—has been 
doubling every year” (OWP/P Architects, VS Furniture, and Bruce Mau Design, 2010, p. 19). 
This rapid production of new software and hardware is used by a variety of groups, all with 
different personalities, ages, and reasons. New software often appears rapidly for societal use 
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under the guise of networking, yet its primary purpose is, arguably, for corporations to collect 
aggregate data on consumer groups to foster the sales of goods or services as, “suppliers resort to 
different ways of acquiring knowledge from and about the user…due to growing size of the user 
base” (Johnson et al., 2014, p. 796). The business model of producer-consumer has been used 
ever since products or services have been sold. However, I believe groups involved in social 
media use are more than just numbers. The human interaction aspects of social media have 
application to the classroom, and many educators are recognizing these interactions as benefits to 
classroom engagement. 
My paper presents a qualitative inquiry, based on the need to describe the experiences of 
teachers who use social media in their classrooms. Through a survey and five semi-structured 
interviews, I gathered the perspectives, the stories, and the experiences for this interpretivist 
study. In interpretivist research, “the focus is on understanding the subjective perspective of 
individuals” (Willis, Qualitative research methods in education and educational technology, 
2008, p. 70). The interviews in this study were transcribed, and I analyzed the text-based data to 
determine the collective understandings of my participants. I also sought to identify places where 
my participants disagreed with each other and places where my participants had unique 
perspectives.   
Qualitative research informs us about ‘how’ and ‘why’ questions. In the case of this 
research, qualitative methods were used to explain how and why social media users in an 
educational community are engaged. OWP/P Architects, et al. (2010) refer to social media as 
“information that shapes the world”. Becoming part of this movement to shape the world, 
requires online interaction, and individuals who use these products to connect their individual 
needs and wants with others, informally create groups. If social media has the potential to shape 
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the world, we need to assist students in developing the skills to participate safely in online 
communities that are defining the future. The rapid proliferation of social media leaves education 
systems struggling to keep current with society, and to adapt to the potential uses of social 
media. Additionally, educational systems have traditionally required the formal organization of 
groups and the online, open-access nature of social media leaves educators feeling uncertain and 
school divisions determined to set policies that will ensure safety. The participants in this study 
addressed these issues and explained how and why they decided that it was still important for 
them to pursue social media activities in their pedagogical practices even though it sometimes 
stretched division policies. 
Alliance with Existing Literature 
Nutbean (2013) examined the variety of technological hardware and the factors affecting 
its implementation for effective learning opportunities:  
The use of social web sites (such as Facebook) was extremely low, which is quite the 
opposite of personal usage expectations of most high school students. It is unknown what 
the mitigating factors that impact the usage of a number of web applications [are]. Given 
their possible use in education, further investigation would be warranted.  (p.138)  
Nutbean’s statement acknowledges the extra study required, concerning the need for 
investigation on how social media is used in the classroom. 
Educational research has shown relatively slow adoption of new approaches towards 
student engagement, in comparison with the rapid advancement of social media outside of 
pedagogy. There is current evidence available that acknowledges Personal Learning Networks 
(PLNs) as, “professional learners, scholars, learn mainly from research collaborators, friends and 
external colleagues. This is supported by the social tools that these learners use” (Sie et al., 2013, 
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p.70). In addition, it has been suggested that research about classroom use of social media has 
focussed on minutiae, “it would appear from literature searches that most available research in 
this area has been conducted on specific social media technologies " (Nantais, 2014, p.57); and 
provided inconclusive results because, "the studies described in this section point to varied 
results when social media tools are used in schools" (Nantais, 2014, p.65). My research, based on 
the experiences of the teachers who volunteered to be participants, added to the literature about 
how teachers define social media, how they qualify engagement, and how they use social media 
to engage students in their classrooms.  
An interesting data piece from Nutbean (2013) is the statement that teachers often use 
“technology in a substitutive way, replacing old technology for new, and teachers may feel they 
are teaching differently, when in fact pedagogically their methods are similar” (p.145). This 
“recycled” use of technology is not only a common theme in many research studies, but this 
statement reflects my belief that educational professionals should bring new vigor and restore 
past practices via use of social media within the classroom.  This statement by Nutbean is 
supported by the SAMR model created by Ruben R. Puentedura (2014). SAMR is an acronym 
for Substitution, Augmentation, Modification, and Redefinition. The SAMR model is attributed 
to technology use in the classroom. Substitution is when “Tech acts as a direct tool substitute, 
with no functional change” (Puentedura 2014), Augmentation is when “Tech acts as a direct tool 
substitute, with functional improvement” (Puentedura 2014), Modification is when “Tech allows 
for significant task redesign” (Puentedura 2014), and finally Redefinition is when “Tech allows 
for the creation of new tasks, previously inconceivable” (Puentedura 2014). Nutbean’s data fits 
within the substitution category. The remaining SAMR categories define changes to educational 
technology use, and my research examines aspects of this use.   
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Nutbean (2013) identifies, “specific technology uses that were high, the two highest 
being search engines and word processing, with presentation software third…. also of note… 
computer projectors and interactive whiteboards” (pp. 143-144). The need to investigate 
teachers’ perceptions of social media is required. In addition, Nantais (2014) notes combinations 
of technology use in communicating with students, different methods of using technology to 
disseminate information, and technology used to produce class assignments.  Nantais (2014) 
notes that the term “social media” is largely confusing amongst teachers, as “there are a number 
of terms with similar meanings” (p.203). Nantais also identifies that adoption of social media is 
possibly affected negatively by potential learning curves, and the natural evolution of 
technology, as impediments to implementation. Contrary to my own experiences, participants in 
the study conducted by Nantais did not experience school division security measures as a 
limitation to implementation. Perhaps the strongest statement from Nantais (2014) that 
influenced my approach is that “transformational change is possible and…using social media can 
play a role in that change” (p. 207). My qualitative study discovered the stories, and 
interpretations that my study participants had as a result of their use of social media with students 
and my findings contribute further understanding to how teachers are using social media to 
promote student engagement. 
Position of Research 
As secondary schools implement new hardware, software and social media, it is 
important to establish teachers’ conceptions of social media; what qualifiers constitute as student 
engagement; and how is social media used to affect student engagement? If the corporate aspect 
of society provided the technology to create social media, then I believe that the educational 
aspect of society should provide an ethical framework for the proper use of social media. 
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Throughout the last ten years, educators and school divisions have been wrestling with ideas and 
perspectives about the ethical use of social media. Some school divisions have developed firm 
limitations around the use of social media in an effort to avoid misuse. Others have left their 
policies open to allow the evolution of ethical use to develop in classrooms. This leaves the 
responsibility to educators, as, “revolutionary change brought about by technology may require 
revolutionary change to education” (Nutbean, 2013, p.36). Educators already facilitate, manage, 
assess, communicate, and are proficient with technology and the variety of available social 
media can be used to assist facilitation, management, assessment, and communication. By 
extension, it becomes the responsibility of educators to use social media in ways that enhance 
quality education. Social media should do more than assist and support; social media should be 
used creatively in interactive and participatory efforts to achieve authentic student engagement. 
Social media is a form of social interaction, where groups of people with similar interests 
can create and exchange user-generated content, by using current or emerging media platforms 
readily available on the Internet. With social interaction occurring because of the use of social 
media, forms of communication can change because now, “one may propose and explore new 
models of communication and coordination without needing to get anyone’s permission first” 
(Shirky, 2008, p. 77). Because of social media there are, “substantial and pervasive changes to 
communication between businesses, organizations, communities, and individuals” ("Social 
media", n.d., para. 1). Substantial and pervasive changes to communication should also be 
considered in the field of education. The use of social media for communication is informal and 
in education there is a need to determine how a formal process is applied to the social interaction 
occurring in social media to determine engagement.  
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As social media has already been implemented in classrooms, educators need to focus on 
student safety. Any creative works placed online have the potential to be appropriated, as there 
are “ways of unknowingly sharing your work, as when Google reads the linking preferences of 
hundreds of millions of internet users” (Shirky, 2008, p. 49). Educators should also be aware of 
their own personal responsibility to online use. The Manitoba Teachers’ Society (MTS), the 
provincial union for teachers in Manitoba, provides guidelines for personal and professional use 
of social media sites (The Manitoba Teachers’ Society [MTS], n.d.). With teachers implementing 
the use of technology, including social media, in their pedagogical practices, Nutbean (2013) 
suggests that teachers “need to accept that they need not be in control of all aspects of learning 
and allow for diversity and individualization that reflects student wants and needs in a 
technological context” (p. 155). The participants in this study have shared their perspectives and 
enabled me to develop an understanding of how teachers understand social media, how they 
understand engagement, and how they are using social media to engage students in their 
classrooms. By sharing their experiences, their fears, their triumphs, and their questions, the 
study participants have exposed the complexity of implementing social media as a pedagogical 
tool for learning and engagement.  
Personal Background 
Qualitative research is unable to distance itself from the views of the researcher. 
Therefore, it is important to reveal my background as a researcher because, “in a qualitative 
study, the inquirers admit the value-laden nature of the study and actively report their values and 
biases as well as the value-laden nature of information gathered from the field” (Creswell, 
Qualitative inquiry and research design: Choosing among five approaches, 2007, p. 18). Personal 
bias is exposed in a genuine effort to remain ethical during the research process, as “[e]thical 
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practices of the researchers recognize the importance of the subjectivity of their own lens[es]” 
(sic. Creswell, 2007, p. 24). In this section, I share my personal background as information that 
will help readers to understand, identify, and acknowledge my personal bias regarding social 
media and student engagement. 
My affinity for the use of technology for student engagement in the classroom is 
admittedly biased. I possess a technical-vocational background in Graphic Design and I worked 
in that field for thirteen years. In those thirteen years, I built websites, promotional materials, 
assisted campaigns and developed brands, all with technology, and all with the intent to engage 
attention of relevant audiences. I believe that engaging the attention of an audience is the primary 
purpose of a Graphic Designer; attaining visual attention is a must via clarity of communication, 
to draw potential clients to any business. Technical-vocational teachers are individuals who have 
left an established profession with intent to start a new career in education. The reasons I left my 
former professional career as a graphic designer are many, but the strongest internal and external 
reasons that I chose to enter a career as a teacher are because of my experience, my opportunity 
to influence, and my ability to implement technology into delivery. I discovered that my ability 
to visually create materials that attract attention via my familiarity with emerging technology 
assisted these factors in the following ways: 
Experience  
The autonomy that a vocational teacher may have experienced in the civic workforce has 
applications in the field of education.  This experience includes creative solutions and design 
choices based upon the continuous development of technology and advancement of the Internet. 
My experience as a graphic designer included thirteen years of continuous adaptation to 
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technology that I could share in the educational profession. My adaptability to using new 
technologies is a character trait that assists my career as an educator. 
Influence  
I strongly believe that any previous ‘real-life’ experience should be shared in the 
classroom. Educators already share their respective experiences to assist and engage students to 
create successful opportunities in learning.  I experienced teamwork and success through 
vocational work.  Within the classroom, students will learn that a career in a trade also shows 
how to adapt, implement, and use technology. I personally believe that sharing authentic 
proletarian experiences can engender trust, thus affecting engagement. It is with this engagement 
that educators can assist and encourage modern youth to realize and achieve their full potential.   
Delivery 
In pedagogy, various tools are used in education.  When one considers the many 
challenges and problems within today’s current educational system — implementation of 
technology has arguably been the answer.  From the use of photocopiers and overhead 
projectors, to Smartboards and blogs, change has been undertaken to reduce inconvenience, 
facilitate access, and increase engagement. Nutbean (2013) brings the continual change aspect 
associated with technology and technology use into the spectrum of education and learning with 
reference to the Government of Manitoba’s Literacy with Information and Communication 
Technology (LwICT) document: 
LwICT’s approach to the use of technology requires a gradual release of responsibility of 
the learning process from the teacher to the student. LwICT also addresses personal 
responsibility, social implications, collaboration, motivation and confidence. LwICT uses 
a constructivist approach to education, where personal meaning is derived from new 
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information in a social context. Students can deepen their understanding by restructuring 
and reorganizing their understanding using a variety of reasoning skills and can 
demonstrate their new understanding by creating original products. The construction of 
products to demonstrate understanding in LwICT typically requires creative thinking. 
(p.140) 
As a former Graphic Designer, I was already aware of, and experienced in, the variety of co-
operative team aspects that technology provides. Education even has a name for the different 
ways of learning: multi-modal delivery. I share stories about my career use of social media, as I 
believe the stories about professional and moral choices assist student engagement. 
The three internal and external qualities of experience, influence, and delivery continue to 
assist my career in education. I have witnessed other teachers use technology as part of their 
professional responsibility, as per The Manitoba Teachers’ Society’s Code of Professional 
Practice, “A teacher makes an ongoing effort to improve professionally” (The Manitoba 
Teachers’ Society [MTS], n.d.). In my opinion, part of that continuing effort to improve 
professionally should include skills and knowledge that assist with the appropriate use of social 
media in the classroom. The motivation for this research reflected my personal belief that 
examining social media use in the classroom would promote the evolution of pedagogical 
practice. There is emerging evidence that policy and practice are changing to accommodate the 
use of social media in the classroom. For example, the first Manitoba school division to allow 
cellphone use for educational purposes was the Louis Riel School Division (Martin, 2011). I 
believe it is important for research to document the ever changing access to and use of 
technology, including social media, for classroom learning. 
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These beliefs were directly challenged by a personal experience that I encountered in my 
formative years as a beginning teacher. I worked for a school division in Manitoba with 
restrictive policies that didn’t allow social media use in class. The division acknowledged that 
the individual use of most of the widely recognized social media applications required the user to 
agree to terms and agreements. The Information Technology (IT) department of the division 
assumed that most people did not read the terms and agreements as stipulated for use. This was a 
concern to the IT department, because most social media stored its information about clients on 
servers based outside of Canada, and this IT department referred to the Personal Information 
Protection and Electronic Documents Act (PIPEDA) as justification.  
As a result of this divisional approach to the use of social media in the classroom, if a 
teacher wanted to use social media, they had to explore it, and write a proposal stating the 
intended purpose of said social media for class use, and state the expected outcome and potential 
benefits to student learning. The teacher was not allowed to use the social media in question until 
the IT department had a chance to review the proposal, and then either grant permission, or 
refuse permission for use. However, if a social media type was already approved for use, then it 
was listed on a divisional “approved” list, and teachers could choose to use it without performing 
the additional work. The problem was that only a few programs were vetted for use and the 
development of new better quality programs was evolving at an alarming rate. It meant that 
many teachers were frustrated by their lack of access to new technologies that promised 
enhanced student experiences. 
As I am a teacher who is familiar and knowledgeable with technology and social media 
use, this experience was frustrating to me. I had learned of other teachers, in other divisions, who 
were exploring use of and engaging students with, social media for learning purposes. This 
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knowledge was acquired through my involvement with Special Area Groups of Educators 
(SAGE), specifically with the Technology Educators of Manitoba (TEAM), the Vocational 
Teachers of Manitoba (VTAM), and through my communications with my Personal Learning 
Network (PLN). 
As a solution, I managed to use my personal resources to access the social media that I 
wished to access. Effectively, I chose to circumvent divisional policy to use my smartphone and 
tablet to provide access to social media and various applications for my classroom. I used my 
smartphone’s cellular capabilities to by-pass the Divisional blocking of unapproved sites, and 
then using Bluetooth, I linked my phone to my tablet, and hooked the tablet to the computer with 
the requisite dongle. The computer itself was connected to the classroom projector. This process 
was considerably easier than applying for permission to use a program —especially when talk 
amongst fellow divisional colleagues revealed that most applications for commonly used social 
media were rejected. There was a small percentage of students who could not access the social 
media sites because they did not own a phone or their plan did not provide sufficient data for 
them to participate without access to Wi-Fi.  Students, like teachers, solved this dilemma by 
sharing with each other and simply partnering up in class. I found that students were engaged 
and attentive to the materials and concepts presented to them on screen. They were able to 
perform online tests with their own mobile devices, and participate in online class conversations. 
Parents that were contacted about this unorthodox approach granted their approval. The 
frustration that developed from limited access and what felt like inappropriate control of 
resources led me to wonder how many other educators were using social media, and what social 
media was being used, to assist the engagement of students. Thus, my motivation for this study 
emerged. 
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Research Purpose and Questions 
As a qualitative study, this research has examined the classroom practices of teachers 
who use social media as a teaching tool in secondary schools. Teachers were asked to complete 
an online questionnaire about their use of social media for educational purposes, and to 
participate in an interview process. The data was analyzed to see if effective student engagement 
was occurring. The research problem assumed that that high school teachers used social media 
and mobile devices in classrooms. 
My study's primary research question was: “How does the use of social media in a 
secondary school classroom result in effective student engagement?”  Follow-up questions that 
were derived from the primary question were: What are teachers’ understanding of social media? 
What qualifiers constitute as student engagement? How is social media is used to affect student 
engagement?  
Delimitations 
The delimitations of a study identify the boundaries around a topic that are set by the 
researcher. Participants in this research were high school teachers who used social media in their 
classrooms. The analyzed data for the results of this study consisted of an online survey and five 
follow-up interviews with volunteers who responded to the survey.  The research question “How 
does the use of social media in a secondary school classroom result in effective student 
engagement?” was narrow enough to foster specific results for analysis that resulted from the 
data collection process. The survey was issued only once online. Data collection and participants 
were invited through the use of a Twitter post that provided the link to a website that housed an 
online survey. The survey sought to assess affect or feeling towards educator methods, or styles 
using social media in the classroom.  
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Limitations 
The limitations on any data collected are due to the methods and how those methods are 
carried out in the process of the research. This interpretive study involved the use of qualitative 
survey instruments and semi-structured interviews. The limitations regarding the qualitative 
survey data included that not all participants “are equally articulate and perceptive” (Creswell, 
2014, p.191), and that participants may understand the questions differently than the researcher 
intended. Limitations to the use of semi-structured interviews included that the data was 
comprised of the opinions of the interviewees rather than established facts, that the interviews 
were conducted in an unnatural setting rather than in the field so the interviewees were only 
reflecting on the topic, that the researcher’s presence might have biased the interviewee’s 
responses, and that not all participants were equally articulate (Creswell 2014, p. 191). Also, 
interviews performed over the phone left the researcher unable to notice or recognize facial 
expressions or physical gestures that accompany verbal responses (Berg 2001). A further 
limitation was my personal application of themes that I, as a researcher, used in my analysis of 
the data—both the development and the application of the themes was subject to my own 
interpretation. 
Further Limitations 
This research encountered a significant barrier at the stage of finding research 
participants. Because this was a social media study and I was hoping to attract teacher 
participants that were skilled with using social media themselves, the invitation to participate 
was delivered through Twitter with a link to a webpage that I had designed as the home base for 
my study. My original plan was to use my web design skills to develop an attractive and 
engaging website to house the survey portion of my research and to provide a link for teachers 
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who volunteered to engage in interviews with a way to contact me. I was excited and engaged 
and when I sent out the first tweet, I waited expectantly to receive notification that participants 
were responding to my survey. Initially, I had some positive responses in the form of retweets by 
several prominent educators and I felt hopeful that their involvement would lead to survey 
returns. I was wrong. Although the hit counter on my website indicated that hundreds of people 
had clicked on the link, almost no one filled out the survey. I contacted my committee members 
to ask for assistance. They suggested that I should approach the ethics committee and ask for 
permission to change the population of the study. Still no participants responded. I went back to 
my committee and we repeated the process and widened the circle one more time. When this 
change did not result in an increase in participants, I lost hope. It had been more than two years 
since I started proposing this research and it felt like it would never materialize. Neither I nor my 
committee could see a clear path to success. This study was my first attempt to be a researcher 
and at this point it seemed like I was going to fail. The survey remained open and I experimented 
with different ways of tweeting the invitation. Over time, I noticed that results continued to 
trickle in so I continued to tweet the invitation. When my three-year window to complete my 
thesis was drawing to a close, my committee advised me to seek an extension because they felt 
like the problem was not with my work or my approach but a problem that had developed 
through the research that I planned and they approved. 
The issue of the slow response to my survey became a limitation to the study in two 
ways. First, it meant that research that I originally conceptualized in 2014 was not completed 
until 2018. During that time, the use of and knowledge about social media within our society and 
within education changed. In retrospect, I understand that if I were to propose research about 
social media in 2018, I might pose very different questions than I had proposed in 2014. 
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However, having said that, it is important to acknowledge that information from the interviews 
which were conducted exclusively in the fall of 2017 and winter of 2018 remains relevant. 
Second, the delay in gaining participants led to the decision to omit the collection of Photovoice 
data that I had planned in my original proposal. As a result, my findings were drawn only from 
survey and interview data and lacked the further triangulation that would have been achieved 
with access to three different types of data.  
Retrospectively, I remain curious about why those who visited my site chose not to 
complete the short survey. Although I understand that people in general often choose not to 
complete online surveys, I continue to believe that the returns were lower than normal. One 
possibility, might be how I was required to change my website to gain ethics approval. When the 
research ethics board viewed my webpage the first time, they were concerned that information to 
inform participants about consent for the study was situated within the survey rather than on the 
homepage. The Brandon University Research and Ethics Committee (BUREC) expressed 
concern that the legal disclaimers of voluntary consent be presented as a priority upon the 
landing page of the smse2015 website rather than being presented as the initial question on the 
online survey. My original intent had been to create a space that was “friendly” and “welcoming” 
to the viewers who navigated to the landing page. I believe that this change of the website design 
may have alienated potential participants. Although I will never know why I encountered so 
many difficulties in attracting study participants, the challenges that I experienced and the 
dialogue that has ensued regarding possible explanations and possible adaptations has led to 
deeper learning about planning a research protocol, about ethics approval, about the role of the 
ethics committee, and about research methodology. 
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Thesis Outline 
Within this document, I present the procedures that I followed, the data that I collected 
and the conclusions that I drew. In Chapter two, I have reviewed major peer-reviewed literature 
that focused upon the questions that dealt with the areas of social media, student engagement, 
and finally, use of social media towards student engagement. The reader will find my literature 
review divided into three areas: 1) Defining Social Media 2) Validating Student Engagement, 
and 4) Social Media use for Student Engagement. In each of these sections, I have discussed the 
pertinent literature, and allocated specific observations within these categories. 
In Chapter Three, I discuss the qualitative methodology that was implemented in this 
study.  I address the processes that I used to find participants, to gather data, to analyze the data, 
and to ensure that my participants were treated in an ethical manner.  I sought to discern 
participant interpretations of what social media is, of what student engagement looks like, and to 
examine participant use of social media for classroom engagement. I concur with Joniak (2003) 
who explained that knowledge is derived from a deep understanding of the context and the data. 
Chapter Three outlines the procedures that I followed to facilitate the emergence of the collective 
knowledge that my participants shared regarding social media for student engagement. 
In Chapter Four, I present the data collected and my interpretation of the perspectives of 
my participants. The results presented in Chapter Four were gathered through an online survey 
and from semi-structured interviews. The results are organized into the themes that emerged 
from the data.   
Chapter Five presents my conclusions from my research efforts. These findings 
recognized any alignment or contradiction with existing literature. Following the discussion of 
the research findings, Chapter Five includes a section outlining the implications that the findings 
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have for stakeholders and for further research. The chapter ends with my own conclusions based 
on my interactions with the data, my knowledge of the literature, and my own experiences as a 
teacher who uses social media in the classroom.  
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Chapter 2: Literature Review 
The following review of the literature is broken into three areas: 1) Social Media, 2) 
Student Engagement, and 3) Social Media for Use in Student Engagement. Each of these three 
areas were cumulative, in that each successive category was added to the previous. Each source 
was collected and organized, and established themes that emerged were similar to the process 
that one would use for a qualitative data analysis. Figure 1 is a concept map that I developed to 
see which sources contributed to the aforementioned areas. 
By exploring and recording the existing literature, I have identified the collective 
knowledge that existed at the time of this study, the discoveries made, noted works that are 
additive, and mentioned major studies that influence each other. I have organized my facts via 
advancement, and mentioned the major studies that influenced my paper. Figure 1.0 (See below) 
provides a web map of the literature reviewed for this qualitative thesis. I acknowledge potential 
crossover between categories. 
The term social media is a simple combination of the two words: social, meaning to 
interact; and media, meaning a variety of forms that permit mass communication. The 
boundaries of social discourse are expanding because of the use of social media. The purpose of 
examining how social media is used in schools is to determine how the transmission of 
knowledge is effective.  
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Figure 1.0 Literature Review: This is a concept map to illustrate an overview of the literature 
that was reviewed for this study. 
Defining Social Media 
Social media is inherent in society; it’s use is observable largely due to people using their 
mobile smartphones to access it. Shirky (2008) acknowledges social media's prevalence in 
current culture.  Social media is also exponential in growth, as app development companies buy 
out other app developers, and new apps and games are developed every day. Social media 
facilitates emergence of groups with similar interests, because of a function that allows people to 
“tag” their interests—the most common form being a hashtag. Jacobs’ (2010) work offers a 
definition of social media as being three things 1) to do 2) to be, and 3) to know. Jacobs (2010) 
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suggests that social media “will fundamentally change our understanding of the potential of the 
Internet to create and deliver new knowledge" (p. 88).  
Shirky (2008) claims that technology’s evolution is profound and ongoing; and 
acknowledges that the need to be social is primal. Based on these two concepts, Shirky (2008) 
notes how technology enables group formation; that changing communication changes society; 
and that tools are effective at enabling motivation. Wilmarth (2010) promotes the idea of societal 
change arising from social media use.  Technology is used to inspire group interest and achieve 
group confidence. Shirky (2008) also notes that social media can help to organize individuals 
and manage them. Shirky (2008) states that, “group action gives human society its particular 
character, and anything that changes the way groups get things done will affect society as a 
whole” (p. 23). Shirky (2008) then supports his assertions by mentioning the website “Flickr” 
and the unintended use of the aggregate, where communities accidentally formed based on 
interests. Shirky (2008) breaks down this action in educational terms such as sharing, co-
operating, collaborating, and then collective action. Cooperating is defined by Shirky (2008) as 
"changing your behavior to synchronize with people who are changing their behavior to 
synchronize with you" (p. 49). Collaboration is defined by Shirky (2008) as an elevated form of 
cooperation between individual goals while acquiescing to the greater collective goals. He 
quotes, “no one person can take credit for what gets created and the project could not come into 
being without the participation of many" (p. 50). Collective action arises from this process 
whereas individuals are bound to the responsibilities of the group and that reciprocity of 
responsibility binds the users’ identity to the group. 
Shirky’s (2008) information does suggest that technology changes society, but he also 
provides detail that carefully surmises that the ease of access to technology contributes to the 
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abundance of self-publication. Continuous accessibility is a large aspect of Social media use 
(Stewart, 2010). The freedom of online exploration via use of mobile devices is acknowledged, 
Merchant (2012), “everyday mobile practices can be seen in the observable ways that people 
interact with, or incorporate, portable digital devices into existing, or emerging, sets of actions—
the “doings,” “sayings” and “relatings” that constitute informal social practice” (p.772). From 
this it is understood that by using social media the current roles of professionals will also change, 
but that standards of quality still need to be identified and applied to professional efforts.  
Shirky (2008) states that online conversations are similar to a group of teenagers talking 
in the mall: they don't consider themselves talking to the public at large, but the conversations 
can be heard by the common passersby. Social media use is commonplace enough that said 
behaviour just transfers from one context to another. Social media use has become part of our 
culture, as Shirky (2008) notes, "communication tools don't get socially interesting until they get 
technologically boring. The invention of a tool doesn't create change; it has to have been around 
long enough that most of society is using it" (p. 105). This statement has implications for the use 
of social media in schools to promote learning and engagement. 
Social media may foster group interest and implement societal change, but the inverse is 
also evident, where groups can help social media to change. Shirky (2008) provides the entire 
concept of Wikipedia as an evolving continuous source of information, in which contributing 
members can add or change definitions: “all contributions can be incremental” (p. 118), and 
“despite vocational vandalism wiki articles get better on average over time” (p. 119). I notice the 
corollary to education. The need for this study is because it adds to the emerging documentation 
of the incremental changes by teachers’ use of social media in the classroom, while 
acknowledging the barriers and interruptions that may occur in order to affect change over time. 
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When it comes to group efforts Shirky (2008) suggests that inclusion, by default, implies 
exclusion.  
The closest definition for social media is closely associated with a similar definition of 
educational social media provided by Nantais (2013). Nantais (2013) defines educational social 
media as: 
 Internet-based participatory media that engage users in creating, synthesizing, and 
sharing content, ideas, and questions, both original and otherwise, through commenting, 
posting of a variety of media, tagging, conversation, debate, curating and organizing, and 
collaboration. These interactions usually occur with groups of people, that is, one to 
many, or many to many. (p. 204) 
Nantais’ (2013) assertion that social media is internet-based draws a boundary that excludes 
interactions that might take place through a medium like a group text but possibly includes 
internet-based applications that function in a fashion very similar to a group text. 
To summarize the contributions of the above literature: people are social; media is 
interactive and therefore can facilitate efforts to organize groups (Shirky, 2008)). As Technology 
develops new forms of communication, and as conceptions of career roles are changing, different 
forms of social media can develop new forms of organization (Shirky 2008). The basic functions 
of social media are to do, to be, and to know (Jacobs, 2010). Also, cultural change is inevitable 
(Wilmarth 2010), and with that technology can influence societal change (Shirky 2008).  With 
these factors, the literature also acknowledges the ease of access to technology (Merchant 2012; 
Stewart 2010). Potential problems may arise, so the aforementioned aspects of economics and 
access will be affected by social interaction and constantly evolving, cultural change (Shirky 
2008). Finally, to paraphrase a definition offered by Nantais (2013), Social Media can be loosely 
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defined as online communication between groups of people with similar interests for the 
purposes of interaction. 
Let’s move on to Student Engagement, to compose, construct, and support these 
postulates further. I've categorized the rest of the ideas presented in the literature into the two 
remaining categories: Student Engagement, and Social Media for Use in Student Engagement. If 
the category of social media explains the many factors considered in social media is understood, 
then the category of Student Engagement acknowledges numerous factors in identifying and 
defining engagement. Finally, the last category of social media use for Student Engagement 
provides examples within the literature that briefly identify how and why social media is used in 
the classroom, and then provides some ideas of how aspects of social media appeal to students. 
Student Engagement 
This section explores the concept of engagement beyond the often observed and 
interpreted concepts of achievement and motivation. Baron and Corbin (2012) acknowledge that 
engagement is a topic discussed at all levels of education. It’s a universal need to be present, and 
in the moment: “Educational institutions and researchers consider student engagement an 
important prerequisite for improving student achievement and student experience” (p.759). 
Baron and Corbin (2012) admit in their article that the ability to gauge engagement is difficult, 
owing to many definitions of engagement, fragmented approaches to recognize engagement, and 
contradictory comprehensions of engagement. Then there is the matter of differentiation as 
Baron and Corbin (2012) also state “it is important to distinguish between motivation and 
engagement because studies continue to show that students may be motivated but disengaged” 
(p.761). For example, a student may be motivated by the extrinsic reward of a perfect grade, yet 
they may not be authentically engaged in critical thought—instead, just repeating and 
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regurgitating the criteria required, for completion of the lesson outcome. Baron and Corbin 
(2012) note that “some studies have identified different components of engagement: behavioural, 
emotional and cognitive” (p.762). Baron and Corbin (2012) describe engaged students as those 
with “a positive, fulfilling and work-related state of mind that is characterised by vigour, 
dedication, and absorption” (p. 763). The authors go on to explain that an engaged students 
consider themselves to be active participants in their learning communities. 
An inverse observation regarding relevance with subject matter presented seems to 
support the positive view that, “disengagement academically may have much to do with an 
inability to find relevance in content…or in delivery” (Baron and Corbin, 2012, p.766). It is 
worthwhile to note that Baron and Corbin’s (2012) research is based on post-secondary effort, 
yet the connection to high schools is relevant. These observations align with a sense of social 
acceptance and the need to develop an awareness of self, while acknowledging the importance of 
interest and trust. 
Carrington, Bland, Spooner-Lane, and White (2012) is another piece of literature that 
examines student engagement. Carrington et al. (2012) observe potential negatives in trying to 
determine the reasons for disengagement:  
Where disengagement is presented as a ‘problem’ to be solved, researchers attempt to 
identify factors associated with the prevalence of the phenomenon or investigate various 
interventions for its remedy. This approach tends to pathologise students who are 
disengaged and deal with them as failures. It does not allow an understanding of students 
actively resisting engaging in what might appear to them as meaningless, and at times 
oppressive activities and structures, in school and society.” (p.715) 
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Therefore, informal use of social media in a classroom may be considered an intervention itself. 
Perhaps applying pedagogical methods informally through the use of social media assists 
engagement, allowing students to be responsible for their own efforts in the learning process. 
As another aspect of student engagement, the relationship between teacher and student is 
essential. Carrington et al. (2012) noticed that, “students expressed that they often disliked or 
liked a subject due to their teacher” (p. 727). They went on to say that teachers who were judged 
to be fun or nice were considered more engaging than those who were judged to be helpful.  
Carrington et al. (2012) influenced the development of some questions for my research, 
specifically their categorizations of, “Interest in Learning, Group Interaction, Student–Teacher 
Relationships and Desire to Do Well at School” (p.728). Carrington et al. (2012) state that 
interest in learning can be considered fun. “[T]he authors of this article have no issue with 
encouraging our teachers to engage in learning that is more fun with their students” (p.728). So, 
fun is considered interest, and interest is a category of engagement.  
Next, one should consider the emotional aspect of what it means to be an adolescent. 
Smyth and McInerney (2012) point out the complexity that results when youth are required to 
engage in the content presented in their high school classes, “while at the same time engaging in 
their own quite complex identity formation – a situation likely to result in considerable tension” 
(p.42-43). Some students do not inherently grasp the purpose of education in society, therefore 
perceive education in an insular and negative way. Smyth and McInerney (2012) make the case 
to “examine what is occurring in the lives of young people who disassociate themselves from 
schooling” (p.53). Acknowledging who the student is, and attempting to build on those 
experiences, should help to foster positive engagement. 
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So far, interest in subject, trust in teacher, and an informal freedom of exploration are 
necessary for identity development, yet student engagement is also influenced by environment, 
and the dynamics of the classroom require control. Graça, Manuela, and Clara (2012) believe 
that teachers should be viewed as knowledgeable and experienced in their use of social media. In 
that context then, it is within reason that Graça, Manuela, & Clara (2012) re-iterate that 
“classroom authority and the many factors that shape it tend to disregard the complexity and 
dynamics of the relationship between the teacher and the student” (p.1065). Graça, Manuela, & 
Clara (2012) acknowledge the role of the teacher as authority by position, as “in the academic 
context, it is the teachers—as the authority holders—who are responsible for influencing 
students’ beliefs and behaviour” (p.1066). Yet is it of utmost importance to go beyond the 
teacher’s responsibility and regard student choice in engagement, to “explore how autonomy at 
the individual level, as a major developmental task to achieve in adolescence, interacts with the 
adolescents’ perceptions of how their teachers support their autonomy in voluntarily complying 
and acknowledging the teachers’ right to influence their beliefs and behaviours. (Graça, 
Manuela, & Clara 2012, p.1067). Basically, as students become independent critical thinkers, 
capable of making decisions for themselves, they use their decision making skills and trust their 
teacher’s knowledge as a legitimate resource.  
Following from the previous assertion of autonomy as a factor, the next 
acknowledgement of student engagement is acceptance within a group dynamic. The aspect of 
social interaction is noted by Wallace, Ye, and Chhuon (2012). Wallace, Ye, and Chhuon (2012) 
assert that student’s sense of belonging, if affected positively, will result in engagement. 
However, Wallace, Ye, and Chhuon (2012) also note that “students disengage to avoid the 
incongruences between presentations of themselves to teachers and other school staff members, 
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and the presentations of themselves to their peers” (p. 128). This sense of acceptance amongst 
peers can be visually observed amongst teenage peer groups, as it is managed by behaviours and 
dress. Therefore, acceptance amongst peer groups is overtly influenced by group interests. 
Teacher influence, aside from trust and respect for a teacher’s knowledge base, needs to be 
reciprocal. Wallace, Ye, and Chhuon (2012) offer the term of being ‘known’ by a teacher, 
“knowing is characterized as an unconditional positive regard for youth marked by a deep 
commitment to respect the youth as a learner” (p.129). In turn then, a caring and observant 
teacher who is knowledgeable about social media, should be able to use social media to affect a 
sense of belonging within a group.  
The determinants that constitute boredom are a lot more comprehensive than expected.  
Fahlman, Mercer-Lynn, Flora and Eastwood (2011) wrote a quantitative paper and developed an 
empirically based scale on the state of boredom. It can be reasoned that the opposite of 
engagement should be addressed for the purpose of reference. Fahlman et al. (2011) numbered 
the areas of boredom according to groups: “psychodynamic, arousal, attention, and existential 
theories” (p.69). For the purposes of my educational research, I have concentrated on the area of 
attention. Basing their definition on the findings of numerous studies that preceded theirs, 
Fahlman et al. (2011) define boredom “as an aversive state of underarousal that occurs when 
“information” or environmental “stimulation” is redundant, monotonous, of low intensity, or 
meaningless” (p. 69). Their paper further splits occurrences of boredom into two defined areas, 
state, that is, in the moment, and trait, a chronic occurrence. For the purposes of my paper, the 
attention group of boredom was discussed in the state area: the inability to feel engaged in the 
presence of an educational moment. It’s also worthwhile to note that Fahlman et al. (2011) 
established a definition for boredom based on the results of their survey. Boredom is “feeling 
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disengaged from interesting or meaningful activity” (p. 71). This definition describes a common 
human experience and provides an understanding of the experience of students who have trouble 
relating to school activities. 
Continuing the exploration of the opposite of engagement, Duffy and Elwood (2013) 
created an ethnographic narrative based upon the stories of students who feel disengaged. Similar 
to Wallace, Ye, and Chuuon (2012), Duffy and Elwood (2013) claim that a sense of belonging is 
necessary for engagement. Other ideas in this paper were the context of student engagement in 
and outside of the classroom, engagement occurs not only with peers, but when teachers also 
display support and engagement, and online opportunities allow for basic skill development. All 
these concepts reflect the summaries of the previous ideas presented in the aforementioned 
studies centered on student engagement.  
Many different types of learning styles are a fact of teaching. It is the teacher’s role to 
acknowledge these styles in the hopes of achieving engagement. Hérold and Ginestié (2011) 
acknowledge these many different learning styles. Their research purports that if students are 
learning solely by themselves—without facilitation—then the ability to examine pertinent facts 
is compromised, “therefore, in order to learn, mediation is indispensable. This is the role of 
teaching (Hérold and Ginestié 2011, p. 58). Educators have the opportunity to be creative and 
use available resources to assist the education of youth.  
 The previous literature on engagement was focussed on student engagement—as per the 
title of this section in my literature review. However, since one of those aspects of engagement 
considered teacher knowledge as an aspect of trust, I would be remiss if I did not review a study 
on teacher efforts to develop their knowledge base. Postholm (2011), offers that observation of 
other colleagues’ teaching methods, and eventually observing their own efforts using new 
Teachers’ Experiences with Social Media Use and Student Engagement 31 
methods with reflection, would assist current and future educational efforts. Postholm places this 
responsibility upon the teacher when learning new technology, and recommends that collegial 
involvement be a part of the learning process. This echoes the Latin phrase “docendo discimus”, 
or in English, “by teaching, we learn”.  
In summary, student engagement can be determined by numerous factors. Disengagement 
is recognized as a negative ability to focus on the concepts being explored in a classroom (Baron 
and Corbin 2012; Carrington et al. 2012). The student/teacher relationship is acknowledged as a 
main factor in engagement (Graça, Manuela, & Clara, 2012; Wallace, Ye, and Chhuon 2012). 
Teachers that are found to be likeable and fun loving by their students are also more engaging 
(Carrington, et al., 2012). The negative aspects of students being a part of a hierarchy, an 
institution, are identified. Although teachers have an amount of authority instilled in them by 
virtue of position, it is up to the teacher to earn said authority by creating lessons in social media, 
for example, that a student may see the value of pursuit—create authentic lessons from authentic 
experience (Smyth and McInerney (2012).  
Students need to belong. It’s intrinsically linked to being social, and teachers should 
model and provide an environment that enables a sense of belonging. Monitoring engagement is 
perceived as difficult due to semantic differences, expectations, and perceptions, yet most 
sources agree that when learning is relevant to students, they engage at deeper levels. 
Engagement is not only noticed between teacher efforts and student response but corollaries are 
also noted between peer interactions. Finally, students engage more readily when the teacher 
invests energy into their lessons and is able to model both learning skills and teaching skills. 
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Social Media and Student Engagement 
Social media being used in education to enhance student engagement in learning is 
another area to explore in the literature. The application of social media in the classroom is—at 
minimum—a tool, for the teacher to enable student growth. If social media is considered a part 
of various pedagogical approaches, then the “social” aspect should be readily observable. This 
section describes studies that explored social media’s use in the classroom and the factors that 
contributed to student engagement. 
Thomas and Brown (2011) examine social media’s use in culture and in education, and 
Collins and Halverson (2009) describe the changes that are already occurring in current culture. 
Their text focuses on classroom management. Today, teachers are expected to keep control of the 
classroom and maintain the environment of learning; interesting, because Thomas and Brown 
(2011) noted the concepts of indwelling and play when learning technology. Collins and 
Halverson (2009) assert that computers are just a tool, albeit a more complicated tool that 
requires proper ethical use. If used properly, technology can teach. Thomas and Brown (2011) 
assert that interests are affected directly by play. Play is an undeniable aspect of what it means to 
be human and social. Thomas and Brown (2011) acknowledge that school is largely heuristic and 
it’s very nature is reflected in transfer of information from teacher to student. Thomas and Brown 
(2011) also believe the culture that will always change. Since culture is a direct part of education, 
the corollary is that education needs to change in order to thrive "technology is no longer means 
of transporting information … instead by participating in a medium you change the medium" 
(page 42). The participatory aspect to this statement is essential and needed in the classroom if 
students are to benefit most from jigsaw learning, peer-to-peer instructions, subgroups, and all 
the techniques that are possible to implement with social media. To prepare young teachers for 
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the profession, why not achieve this through the use of social media "embracing change means 
looking forward to what's coming next" (p. 43).  
Thomas and Brown (2011) state a few of the current and upcoming changes: 
1) The old ways of learning are unable to keep up with a rapidly changing world.  
2) New-media forms are making peer to peer learning easier and more natural.  
3) Peer to peer learning is amplified by emerging technologies that shape the collective 
nature of participation with those news media. (p. 50) 
This is a great aspect to transformative learning for both teacher and student. Baker 
(2010) asserts that there is a digital disconnect between teachers and students, and acknowledges 
literacy can be found in the following actions: Upload, download, and remix; photos, videos, and 
movies; text and instant message using mobile phones and other hand-held devices; connect and 
communicate via social networking websites” (Stewart 2010, p.134).) Stewart (2010) also 
stipulates that classrooms can exist without walls “when every school [enables] students to learn 
through real or virtual exchanges with international peers” (p. 113, clarification mine). Basically 
you can have an unlimited amount of activities to perform with social media, and have access to 
these activities beyond the classroom yet the question that remains is “What is proper use”?  
 In researching whether teachers prefer formal or informal use of social media in the 
classroom, Collins and Halverson (2009) give exemplars that contemporary teachers view 
mobile devices, and the Internet as an interruption to the authority of the teacher and provide 
challenges that teachers are not familiar with. Collins and Halverson (2009) also introduce the 
challenge that is encountered by teachers when their classroom demographics are diverse, "the 
increasing diversity of the population has meant that this is often more difficult to use the same 
instructional strategies to teach students from different backgrounds" (p. 63). It's with this quote 
Teachers’ Experiences with Social Media Use and Student Engagement 34 
that the need for inclusion of technology in the classroom to incorporate different modalities of 
learning is re-affirmed. The use of social media in the classroom for engagement purposes 
necessitates further research because social media has evolved within our informal social 
interactions but applying it to education requires a formal implementation.  
In today’s society, access to the Internet is more prevalent than not. It seems as if most 
students have a smartphone in contemporary society, and these smartphones are capable of 
access to the Internet. Cheon, Lee, Crooks, Song (2012) refer to mobile learning as m-learning. 
Cheon et al. (2012) state that “informal learning is realized when students learn out of class at 
their convenience.” (p.1055), a concept very similar to indwelling. Cheon et al. (2012) do note 
however, that when their research was implemented, they were careful to differentiate 
behavioural control from attitude, because behaviour will not produce an outcome, but the 
attitude with intent will. Cheon et al. (2012) also state that “students who are confident with 
mobile devices are likely to adopt m-learning” (p.1055). Upon noticing the larger implications of 
mobile learning, Cheon et al. (2012) argue that, “it would be hard to shift a pedagogical culture 
to a mobile format. Since learning involves the orchestration of students, instructors, content, and 
institutions, all participants should play their role in creating a new pathway to learning with 
mobile devices” (p.1062). This group of similar interest requires reciprocal effort, and it is 
unknown if the best approach would be formal or informal. 
Shirky (2008) suggests that the trouble with using social media in the classroom lies 
within professional self-conception. In an educational group that is set within a classroom, the 
problem may reside with the educator—not social media. If teachers always thought of 
themselves as vessels of knowledge in roles of transmission, then a change in perception is 
required. One should consider that change causes anxiety; technology is changing society; 
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teachers need to change their roles in relation to society. The need for educators to change and 
adapt technology in the classroom is stated metaphorically in Shirky’s (2008) observations, "the 
hallmark of revolution is that the goals of the revolutionaries cannot be contained by the 
institutional structure of the existing society" (p.  107). Engagement using social media in the 
classroom is affected by the existing perception of professional roles. 
Logically, the next literature to read would be about the authenticity of teachers’ 
experiences and knowledge of social media. Fogleman, Neidbala and Bedell (2013) state that 
students are adept at using social media already—but lack any proper interpretations of quality. 
It follows that the teachers’ authenticity should influence the critical thinking of the student to 
strive for authenticity as well. Foglemen et al. (2013) note that student’s “use of information 
technologies often fall short of what is necessary to engage in scholarly research, and they do not 
have accurate benchmarks to gauge their needs to augment their skills” (p.72), and then assert 
that the challenge in “education is to develop learning opportunities that leverage students’ 
strengths in order to address rigorous academic content, while at the same time to address 
students’ information literacy needs so that they become more successful 21st-century learners” 
(p.72). Fogleman et al, (2013) surmise that in order to achieve student success, the critical 
thinking process of the student must be addressed to effectively gauge “relevant sources of 
information, effective academic research, and critical evaluation of information for the purpose 
of scholarly online writing and for establishing a credible online presence” (p.72). Fogleman et 
al. (2013) also discovered “students often overestimate their online search skills and that there is 
a misalignment between student self-assessment of Web search skills and actual skill level” 
(p.73), and that this misalignment results as “that they proceed with confidence while making 
poor decisions and as a consequence, they can neither critically evaluate the information they 
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find, nor use it efficiently” (p.73). These observations reinforce the need to determine how social 
media is being used in classrooms. Actual effective research from secondary students is often 
remiss, as students adopt poor habits in the classroom. Thankfully, Fogleman et. al. (2013) 
proposed a better approach to foster critical assessment of quality, “within a project-based course 
that has students engage in a collaborative task where they see an authentic need for thoughtful 
research and scholarly communication” (p.74). Relevant content is essential to develop authentic 
learning experiences. When students can witness their own progression from being unaware, to 
developing a skill set that has purpose, engagement naturally follows. These approaches 
empowered students to employ effective research tools in order to make use of high-quality and 
relevant sources of information, to conduct effective research tools, and to have the necessary 
attitudes that will dispose students to avoid acceptance of what is “quick and easy” (p.84). These 
are but a few of the adaptations of pedagogical practices adjusted for use online.  
Gikas and Grant’s (2013) research explored how teaching and learning was affected 
when mobile computing devices, such as cellphones and smartphones, were implemented in 
classroom use. They addressed a couple of minor, but necessary aspects, such as access to the 
Internet, and interaction with others, and other groups. Two specific themes emerged from the 
interview data: (a) advantages of mobile computing devices for student learning and (b) 
frustrations from learning with mobile computing devices. This ties in to the previous literature, 
where the difficulty is to allow fluid student learning, within a controlled environment. To set 
aside technology use for a moment, Gikas and Grant (2013) compared a physical world scenario 
where the differences between informal and formal learning activities are differentiated by the 
terms “formal” and “informal”. Formal learning is considered summative, while informal 
learning is considered formative. Informal or formative learning can focus on why content can be 
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more context aware, authentic, and situated in the surroundings where the learning is more 
meaningful to the learner. Expectations need to be stipulated for formal use, and established rules 
are thought to provide proper rules of use for mobile computing devices within classroom use. 
Whether or not formal or informal, engagement remains to be seen. 
Bebell, Russell, and O’Dwyer (2004) directly ask how teachers are using technology in an 
educational setting. Bebell et al. (2004) provide research on methods and clearly state that, 
“effects on learning must be placed in the context of teacher and student use. In other words, 
before the outcomes of technology integration can be studied, there must first be a clear 
understanding of how teachers and students are using technology” (p.45). This quote suggests 
that knowing how teachers and students are informally using technology, benefits eventual 
formal adoption of technology in the classroom. Bebell et al. (2004) discovered that teachers’ 
interpretations of formal use were not unified: 
What is meant by teachers’ use of technology varies widely. In some cases, teachers’ use of 
technology is specific to their use while delivering instruction in the classroom. In other 
cases, teachers require students to use technology to develop products or to facilitate 
learning. In still other cases, teachers’ use includes e-mailing, lesson preparation, and record 
keeping, as well as personal use. (p.45)  
The findings show that most use is for the administrative or clerical duties of teachers; with a 
minor few being implemented in effective formative educational practices. A few of these 
examples listed by Bebell et al. (2004), pertained to the daily administrative functions that 
teachers perform, yet not the engagement aspect of students. They are as follows: Creating 
instructional materials, keeping administrative records, communicating with colleagues, 
gathering information for planning lessons, presenting multimedia classroom presentations, 
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accessing research and best practices for teaching, communicating with parents or students, and 
accessing model lesson plans (p.47). These examples suggest that teachers are using technology 
to modify older forms of their personal pedagogical practice. However, Bebell et al. (2004) do 
note that “with the introduction of the Internet into the classroom, teachers were also able to 
incorporate activities that tapped the World Wide Web” (p.46). 
Bebell et al. (2004) offer their thoughts on future adoption of technology in the classroom 
as, “we believe that as researchers and educators who are familiar with educational technology 
consider the full range of ways in which technology is currently being used, additional categories 
of use will be identified. Similarly, as new technologies become available and as ubiquitous 
computing becomes more prominent in schools, specific uses of technology will emerge and 
categories of technology use will expand” (p. 60). Bebell et al. (2004) even suggest that efforts 
be summatively gauged by “using surveys to document technology use, to begin by defining the 
categories or types of use of interest and to then develop items related to each category of use (p. 
60). It is unknown if any summative assessments provide answers for social media use fostering 
student engagement. 
Goodyear, Casey and Kirk (2014) reference the use of social media to assist the 
professional development skills of teachers. If teachers use social media, they become more 
knowledgeable about the methods of fluid learning. In return, teachers gain reputation as 
innovative practitioners. Students should be able to harness that openness of exploration and 
social media use—provided that they trust the teacher with experience. Goodyear, Casey and 
Kirk (2014) believe that lifelong learning is possible; this article mentions that certain social 
media sites become antiquated and ceased to exist "therefore it is the creation of relevant 
methods that support frequent, sustained and purpose for interactions that are important if we are 
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to engage the teachers and support professional learning the results of the pedagogical change" 
(p. 941). The significance of this article is the formal development of skills, arising from use in 
continuous informal use of social media. Teachers need to consistently adapt and evolve their 
methods as a professional responsibility, so implementing social media use seems to be a natural 
correlation. 
Merchant (2012) notes the contention among educators regarding cellphone use. 
Merchant (2012) also notes the need for analysis of any emerging technology, in hopes to use 
any beneficial characteristics. Specifically, his acknowledgement of implications for practice 
and/or policy include addressing the positive and the negatives: 
There is a need to move beyond debates about prohibiting or encouraging the use of 
mobiles to look at more specific examples of their advantages (and disadvantages). 
Policy and implementation should be informed by a finer-grained analysis of mobile 
practices in everyday and educational settings (p.771). 
Merchant (2012) states that contention is prevalent in established teacher roles. Merchant (2012) 
does not blame the personality or teaching style of the educator on this contention, instead he 
examines the role of hierarchy in educational systems. Merchant (2012) states that, 
“organisational practices tend to be inherently more conservative than everyday practices, 
precisely because of the way they are enmeshed in chains of action and commonalities of 
purpose” (p.772). Merchant (2012) notes the same ideas as Shirky (2008), Thomas & Seely 
Brown, Jacobs, Collins & Halverson, when he notices the Web 2.0 aspects of social media: 
“communicative interaction is constructed as compelling and immediate” (p.773). Both the 
social nature of interaction and the immediacy of online access are a formidable impulse to 
harness. If Merchant (2012) notes that “new digital practices can have a destabilising effect, in 
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that they begin to open up the possibilities for different kinds of learning relationship, different 
kinds of interaction and different genres and communicative purposes” (p.775), then one must 
acknowledge that any discord that is introduced by use of technology, allows for new solutions 
in professional practice. With these observations, Merchant (2012) then suggests a few hopeful 
avenues: “we could turn our focus to learning and to the social practices in which it is embedded. 
Teachers will ... want to know how they could manage the potential levels of distraction, and 
how they might exercise their own necessary (and imagined) control over learners and learning” 
(p.776). It is this approach of learning the social practices being implemented in secondary 
schools that is needed, as it is not avoidance or limitation on social media that educators should 
implement, but to engage in it’s use for the classroom. Finally, as Merchant (2012) summarizes 
his view, his most salient point is: “A better understanding of how technologies become 
absorbed into existing and evolving practices would be useful” (p.780). Instead of minimizing 
distraction, Merchant (2012) challenges teachers to assume that authentic use of digital practices 
is the answer to student engagement  
It has been said that the quickest route is a straight line between points A and B. The next 
review concerns itself with intent and effect, sender and receiver, and transmission and reception 
... and all the differences in-between. But what if that straight line is constructed of differing 
materials, strengths, or other factors of composition? Livingstone (2007) begins by stating the 
obvious: “those who produce content and those who receive it construe textual meaning 
differently” (p.165). Other articles posit that individual freedom and expression are the reasons 
youth are attracted to informal use of social media, and Livingstone (2007) adds to the belief, 
with more detail that it is: 
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the very architecture of the Internet – its flexible, hypertextual, networked structure, its 
dialogic, interactive mode of address, its alternative, even anarchic feel –particularly 
appeals to young people, fitting their informal, peer-oriented, anti-authority approach, 
making this an environment in which they feel expert and empowered. Thus, it contrasts 
with the traditional, linear, hierarchical, logical, rule-governed conventions often used in 
official communications with youth” (p.166) 
This is a bold statement, because if the attraction to the Internet is because the Internet represents 
everything that educational systems are not, then the need to discover effective educational 
engagement through use of social media sites may produce answers that I can’t even anticipate, 
previous literature exploration or not. Livingstone (2007) actually proves engagement can be 
achieved by knowing who the target audience is, and what their interests are: “When public (and 
private sector) bodies seek to engage people through the Internet, they must conceive and 
implement this engagement through the design and construction of an online text” (p. 179), to 
know who your audience is. To extend this premise, a teacher need not only be funny, caring, 
knowledgeable, experienced, and clear with their classroom instructions, teachers also need to 
know who their students are in order to assist students being present in the moment, seeing the 
value of their lessons, and help them practice developing their authentic social presence within 
an arranged peer group. 
Turow and Draper (2014), focus on the purpose of audience in media generated content. 
Teacher’s should know their audience. That is, classroom students already have experience in 
manipulating social media and it is the teacher’s responsibility to recognize these behaviours. As 
education is a venture in humanities, teachers need to implement observational skills and build 
on prior student knowledge to affect emerging learning possibilities.  
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Therefore, that last article segues into the next article, by acknowledging that the 
audience—a maturing group of adolescents—involves recognition of significant and 
insignificant aspects of identity development. Social media engages students, simply by its very 
nature of purpose—to connect and be accepted by others. Myers, Willse, and Villalba (2011) 
offer a study that provides a correlation between wellness and self-esteem, posit that personal 
choice and responsibility are self-empowering, and suggest that these factors assist adolescent 
development and acceptance within a community.  
Thomas and Brown (2011) differentiate between public versus private use of social 
media; they state that the boundary between the two is permeable and that people need to know 
that boundary. They also state that the answer may lie with comprehending a collective. They 
define a collective as being people with common interests. Chapter 6 of Thomas and Brown 
(2011) considers indwelling and dispositions to interest groups. Indwelling is a concept loosely 
defined as, "to be permanently present in". This is the type of student engagement teachers are 
striving for when using social media. Thomas and Brown (2011) offer one more observation; 
they differentiate between Homo Sapiens, Homo Faber, and Homo Ludens. The definition of 
sapien is, “to know”; Faber is, “to make”; Ludens is, “to play”. So, if you consider that homo 
always means, “human”; you have “humans who know”, “Humans who make”, and “humans 
who play”. All three of these concepts are evident when are humans interact socially, share 
knowledge, make communities, and have fun. Use of social media in the classroom is a facet in 
which educational outcomes are introduced, played with, and then mastered. Thomas and Brown 
(2011) state, "we believe that this provides a critical key to understand what we mean by sense of 
collective indwelling—the feeling and believes that group members share a tacit understanding 
of one another, their environment, and the practices necessary to complete their task” (p. 113). 
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There are recommendations for teachers in regards to performing aspects of their 
profession that may assist social media’s use to try and achieve student engagement. The 
research provided by Nutbean (2013) summarizes that “teachers today need to accept that they 
need not be in control of all aspects of learning and allow for diversity and individualization that 
reflects student wants and needs in a technological context” (p.155). This summary is derived 
from Nutbean's 11 recommendations. The recommendations are: “Allow students to use their 
own devices” (p.142), “use a variety of web applications in the classroom (and beyond)” (p.148), 
and “reduce web filtering/blocking software usage”. My study hopes to discover how teachers 
face and work with/around these three ideals. 
As a study that examined factors impacting professional learning through networks, Sie 
et al. (2013) conclude that seven factors play a pivotal role in professional learning through 
networks: sharing, motivation, perceived value of the network, feedback, personal learning, trust 
and support, peer characteristics and peer value. It’s a paper that contends that learning is 
practice-driven; people share a common interest or practice. Learners influence and learn from 
one another as they engage in their “community of practice”. Therefore, social media has to be 
used in a social manner, towards a specific purpose. Learners want networks to be reciprocal. 
Quite simply, if they provide to a network, they expect something in return. This is an idea that 
appears in Shirky’s (2008) work as well. This study concludes that any future studies should 
focus on the interactions between learners, and it is with hopes that secondary school teachers 
will be asked about their observations regarding this type of engagement occurring in social 
media use within a classroom setting. 
In summary, the social reality of the past is similar to, but different from, the social 
reality of the present. The similarities reside within the need for familiar social goals; the 
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differences reside in types of goals and the processes that attain them (Thomas and Brown 2011; 
Cazden et al. 2010). Teachers should consider social media use as part of their professional 
development (Goodyear, Casey and Kirk 2014). Accessibility of devices are noted as essential 
because they allow individualized time frames for learning, enable learning through real context, 
and make collaboration possible (Cheon et al. 2012). Learning styles are recognized as diverse 
(Collins and Halverson 2009), and the concept of what a teacher is, and the duties that they 
perform, must change. The critical thinking skills and judgement abilities of a student must 
grow; growth must be fostered by teachers who use authentic skills in their daily duties 
(Merchant 2012). These new approaches to learning can empower students’ style of learning and 
self-development of growth, but a teacher still needs to know their students (Livingstone 2007; 
Turow and Draper 2014). There is relationship between formal and informal learning (Gikas and 
Grant 2013). A perspective change is required when noting distraction amongst student use of 
social media. Finally, these aspects of learning already occur informally, but the transfer to a 
formal environment may produce interference. A solution noted, is to not think of these actions 
of participating online as passive behaviour, rather behaviour that requires guidance towards 
directed, purposeful thinking. 
Synthesizing the Themes from the Literature 
The first category of social media lists literature that shares similar reflections upon the 
changes social media brings to society. The main ideas from the literature are that new forms of 
communication in society, shape society. The themes that arise from the first category are: A 
sense of play must be formally managed to follow authentic participation; students need to be 
present in the learning moment; classroom management should be fluid; lessons need to be 
diverse. Aspects of social media are better understood with the myriad of experiences provided. 
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The third category of social media use for Student Engagement lists literature that 
recognizes the pedagogical responsibility to keep societally current. This category also combines 
the literature to reflect existing, confirmed uses of social media in education. This is the category 
that reveals the need for continued research, because if society is being shaped via the influence 
of new forms of communication like social media, then “teachers today need to accept that they 
need not be in control of all aspects of learning and allow for diversity and individualization that 
reflects student wants and needs in a technological context” (Nutbean, 2013, p.155). The themes 
that arise from the second category are: educators need to display authenticity in their knowledge 
and use of social media; students must learn how to determine quality use; ease of access to 
social media is necessary; the roles of teachers must be re-framed to acknowledge the informal. 
There is a difference between attitude and behaviour, to acknowledging the informal, and to 
know which type of social media suits a particular audience. 
The second category in the Literature Review explores Student Engagement. Decades of 
research has examined how engagement is ascertained. The Themes that arise from the third 
category are: teenagers’ development of identity, the importance of relationships between teacher 
and student, fostering critical thought via self-choice, benefits of multi-modal learning, and the 
necessity of self-assessment. Students want to be accepted as a member of the community, it’s 
important to help them assess what communities and why. The final paper in this literature 
review towards student engagement asks how is boredom identified, and actually developed a 
Likert scale, based on the writer’s definition of boredom. From this, I have provided an 
expectation of how to qualitatively define student engagement. 
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Summary 
Chapter 2 provided a review of the pertinent literature in the areas of social media, social 
media for use in education, student engagement, and social media and engagement. Chapter 
Three will describe the methodology that was employed in this study. Chapter Four will offer an 
account of the data that was collected and Chapter Five will conclude with the findings from the 
research and the implications that those findings have for practice, for administration and policy, 
and for further research. 
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Chapter 3: Methodology 
This study has examined the classroom practices of teachers who use social media as a 
teaching tool in secondary schools. My focus was to determine how teachers understand social 
media, how they identify student engagement, and how they are using social media to encourage 
student engagement. This interpretive, qualitative study investigated the practices, beliefs, and 
understandings of a group of high school teachers who use social media in their classrooms. In 
Chapter Three, I explain the methodology that was selected for this study including: the research 
problem, the research questions, the qualitative paradigm, the research design (participants, data 
collection, data analysis), trustworthiness and triangulation, and the ethical treatment of 
participants. 
The Research Problem 
Within secondary education, teachers use social media in classrooms. Some divisions are 
liberal with policies regarding social media use, some divisions are conservative with their 
policies regarding social media use, and teachers use social media for a variety of classroom 
purposes such as inquiry, classroom management, communication, and multi-modal literacy. I 
identified the problem when I was working within a school division where I felt that my 
effectiveness as a teacher was limited by school division policies that prevented me from 
implementing a variety of different social media for teaching and learning in my classroom. 
Therefore, I was intrigued by how other teachers were responding to these same limitations and 
my study sought to explore the experiences of teachers who were using social media to engage 
students in learning.   
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The Research Questions 
The study's primary objective was to determine “How does the use of social media in a 
secondary school classroom result in effective student engagement?”  Follow-up questions that 
were derived from the primary question were: What are teachers’ understanding of social media? 
What qualifiers constitute as student engagement? and How is social media is used to affect 
student engagement?  
Qualitative Research Paradigm 
Qualitative inquiry is a type of research that explores a central phenomenon that reveals 
emerging processes through inductive reasoning for a deeper understanding. (Creswell, 2012, p. 
128-130). Qualitative research explores and reports the complexities of the research process. 
“Efforts should be made to make the research process, knowledge and value priorities, 
methodological decision points, and argumentative logic as open and visible as possible” (Koro-
Ljungberg, Yendol-Hoppey, Smith, & Hayes, 2009). Therefore, in this research I have reported 
the process as it was planned and as it evolved when the methodology proved to be a challenge.  
The purpose of a qualitative study is to “develop a better understanding of local contexts 
and situations” (Willis 2008, p.67). In this study I asked participants questions about their 
experiences with, and use of, social media in the classroom to get “at the things a person does or 
did, his or her behaviours, and activities” (p.96, Merriam 2009). Participants shared their 
opinions, values, and knowledge about using social media in the classroom (Merriam, 2009). As 
Merriam (2009) explains, qualitative research allows the researcher to access what participants 
think about a phenomenon and the knowledge that they possess (p.96). 
The interpretivist perspective “emphasizes the role of the researcher as an interpreter of 
the data and an individual who represents information” (Willis, 2008, p. 248). Since qualitative 
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researchers embrace internal reality, they cannot embrace an objective epistemology. Qualitative 
researchers “value participant’s own interpretations of reality, maintain that knowledge emerges 
from achieving a deep understanding of the data and the context it is embedded in” (emphasis 
original, Joniak 2003, Qualitative Ontology and Epistemology section, para. 1). In this research, 
I have provided detailed accounts that included lengthy statements in the words of the 
participants in an effort to maintain participants’ voices and to enable readers to interact directly 
with participants’ perspectives. 
Qualitative research recognizes that reality is socially constructed by individuals in 
context and thus examines the participant’s interpretation of that reality (Joniak, 2003). The 
“qualitative researcher observes, records, and interprets the phenomena from the participants’ 
perspectives” (emphasis original, Joniak 2003, What Is Qualitative Research section, para. 2). I 
identified trends in the data that I collected to describe aspects of teachers’ experiences using 
social media in their classrooms. Although as a researcher it is my responsibility to interpret the 
data, Willis (2008) explains that the onus, in qualitative research, is on the reader to derive 
meaning from the text (pp.66-67). Therefore, I presented my interpretation of the data in a way 
that would allow the reader to engage with my interpretation and to develop their own 
understandings. Furthermore, knowledge of my own positionality in respect to the research 
participants will assist readers in making meaning from the data. 
Researcher’s Positionality 
In my positionality as researcher, I realize that I am a key instrument in the creation of 
this inquiry. Bourke (2014) explains that “positionality is determined by where one stands in 
relation to ‘the other’” (p. 5).  Therefore, it is important to acknowledge where I, as the 
researcher, stand compared to the participants in my study. I am a part of the group of secondary 
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teachers that use social media within their classrooms. I also hold a belief system about the use 
of social media in secondary school practice. This belief system shapes my opinion that social 
media can be a tool that is valuable for both teaching and engaging students. However, my role 
as the researcher in this study sets me somewhat apart from my colleagues and places me into the 
role of interpreter of their stories and experiences.  
Research Design 
This qualitative study was originally designed using grounded theory methodology. The 
starting point for data collection was a social media post that invited participants to follow a link 
to an online survey that included an invitation to participate in a photovoice activity and to 
continue on to the interview phase. The intention was to use the information that was collected in 
each phase of the design to inform the next phase of the research. When the initial invitation did 
not attract the expected number of participants, the study design was changed to a more 
traditional format that included a survey and follow-up interviews with survey participants who 
volunteered to be interviewed after they had completed the survey. 
Participant Selection 
An invitation, that included a link to the website where the online survey was housed, 
was shared through my personal Twitter account. The invitation went out to all of my Twitter 
followers and was retweeted numerous times by other educators and social media users both on 
Twitter and on other social media platforms. I wanted to attract participants, who, like me, were 
secondary teachers using social media to engage their students. I believed that sending the 
invitation through social media was a good way to access that population. Originally, I sought 
participants who were secondary teachers working within my home province of Manitoba. 
Eventually, the research protocol was adjusted to include all teachers using social media to 
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engage their students in learning. After reissuing the original invitation over a period of more 
than two years, 22 participants responded to my survey. The survey acted as the gateway to my 
research. From the survey, participants volunteered to become part of the interview phase of my 
research. Five secondary teachers from Manitoba who completed the survey volunteered to 
participate in telephone interviews. 
Data Collection Instruments 
This exploration of teachers using social media to engage their students in learning used 
two different data collection methods: an online survey, and telephone interviews. 
Online Survey 
The first step in data collection consisted of a researcher made questionnaire. The 
questionnaire sought to assess affect or feeling towards educator methods, or styles using social 
media in the classroom.  I had hoped to gather survey responses from approximately 100 
participants that would have given me an opportunity to use a cross-sectional study via a survey 
issued online, with a narrowing focus on participant involvement via photovoice methodology 
and interviews. As it was, I had difficulty identifying a participant group for the survey and most 
survey participants did not select to move forward with the study.  
As this is a research project about the use of social media in education, participants were 
solicited via an invitation that was posted to my followers on the social media network, Twitter. 
After I posted it, several educators both in Manitoba and elsewhere retweeted or reposted it to 
their followers. Over the course of the data collection phase, I reposted the invitation multiple 
times using hashtags to direct the tweet to groups of like-minded social media users. One hashtag 
that I used was #mbedchat or Manitoba Education Chat. I utilized the strategy of using hashtags 
to access several known groups - The Manitoba Teachers’ Society (MTS), and its Special Area 
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Group of Educators (SAGE) subgroups, such as Manitoba Association for Computing Educators 
(ManACE), Technology Educator’s Association of Manitoba (TEAM), and Vocational 
Teachers’ Association of Manitoba (VTAM). The online questionnaire contained both open and 
closed question types. The questions were constructed well, in order to be appropriate 
instruments for data collection. The open-ended questions were qualitative and allowed the 
participants to describe their experiences. The closed questions were multiple choice and asked 
participants to identify different aspects of their social media use in education. 
Data Analysis 
Data from the open-ended and multiple-choice survey questions were examined in hopes 
to identify commonalities, contradictions, and unique understandings or experiences. Themes 
were explored and interpreted from the qualitative data. The telephone interviews were 
transcribed and the data was coded to assist discovery of themes relevant to the research 
(Creswell, 2012, pp. 238-251). This discovery of themes was achieved by identification of terms 
and phrases (codes) that were repeated throughout the interviews. This process was performed by 
printing the responses and then manually highlighting the different terms and phrases. Different 
highlighter colours were used to indicate these data points, Once the grouping of responses were 
organized according to colours the themes became apparent.  
Trustworthiness and Triangulation 
The qualitative parallels to reliability and validity are trustworthiness and triangulation. 
Trustworthiness infers that the researcher accurately reflects the perspectives of the participants 
in the final report, in order to achieve “accuracy or credibility” (Creswell, 2012, p. 259). I was 
careful to ensure that participants’ perspectives were respected. I changed responses only for 
grammatical accuracy, never changing the meaning of the content. 
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Triangulation is the process of validating evidence from different individuals, different 
types of data, and/or methods of data collection that will make the researcher’s report accurate 
and credible (Creswell, 2012, p. 259).  In this study, the data is triangulated both through the 
responses of a number of individuals and through the use of two different data collection 
techniques. 
Creswell (2007) recommends that researchers use at least two different ways to ensure 
the trustworthiness of their data.  My study used two different methods. One was triangulation, 
where the “process involves corroborating evidence from different sources” (p.208). The second 
method of validation involved “[c]larifying researcher bias from the outset” (p.208). It is with 
this implementation of an interpretivist approach to my qualitative study that I believe the 
answers presented are trustworthy. 
Ethical Considerations 
This study was approved by the Brandon University Research Ethics Committee 
(BUREC). On receiving BUREC approval, I used the social media platform, Twitter, to issue an 
invitation to prospective participants. Informed consent was presented as a priority on the 
landing page of the website. Confidentiality was honoured as the answers provided to the survey 
presented on the online site were considered anonymous. Anonymity was assured, as the surveys 
did not ask for names and were subsequently numbered in order of receipt. My thesis advisor and 
I were the only individuals able to view the collected data. Collected data was stored on a hard 
drive that had password protection for security purposes. The results of the study will be shared 
with participants who indicated that they would like to receive a copy of the results (Creswell, 
2012, p. 230). Respect for teachers was fostered through well-designed questions, and the 
professional interactions. The interactions were primarily through the actions of performing a 
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telephone interviews, in which the individuals were notified that their responses would be 
recorded for the purposes of transcription, and that their identities would be protected by using 
participant statements but eliminating the use of participant names in any publications of the 
study. 
Summary 
Chapter Three described the methodology that was employed in this study. Chapter Four 
will offer an account of the data that was collected and Chapter Five will conclude with the 
findings from the research and the implications that those findings have for practice, for 
administration and policy, and for further research. 
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Chapter 4: Survey Results and Participant Interviews 
The data used for analysis consisted of the results of 22 anonymous surveys, and five 
anonymous telephone interviews. The collection of data took three years total, and the method of 
survey collection and indication of willingness to perform an interview was requested via the 
website www.smse2015.weebly.com. Initial efforts to attain participants proved arduous, and as 
such, the survey was shortened to a final of 7 questions in total, and the method of collection 
changed from the initial request of MB High School teachers only, to educators from around the 
world. Additionally, the High School requirement was modified to allow any educator who used 
social media, provided their students were of the average minimum age of consent to sign up for 
accounts—typically 13 years of age. A total of 22 participants provided data for this study, 
although not all questions were answered. Specifically, the short-answer questions pertaining to 
responses of “in your own words” attained anywhere from 17 responses for a question, or the full 
22 responses required. Additional questions in the form of selecting an option resulted in more 
than one choice being selected by participants. Those individuals participating in the survey 
range in experience from different subject expertise to substitute status.  
The survey used in this study was presented to participants as an online survey using 
Weebly.com via a Twitter invite to the online survey. The Twitter post was re-tweeted several 
times, and Participants were asked to read the consent form first, while also given the option of 
participating in a telephone survey. Weebly.com had a function that allowed the collection of 
data to be exported into a spreadsheet. While the spreadsheet exported all of the data, it required 
formatting the responses of all participants to a legible format. In doing so, the formatting efforts 
revealed some questions left blank, and three additional questions from a previous version of the 
survey left behind. 
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Collected Data 
The three-year data collection period provided a total of 22 answers for data 
interpretation in a spreadsheet. Of those, one was a test survey completed by the researcher to 
ensure that the survey was indeed working. The survey consisted of 7 questions total, with the 
odd-numbered questions seeking short answers consisting of the participant’s own words. The 
even numbered questions were multiple-choice answers, in which participants were able to select 
more than one answer. Of that data, 3 short answers were not answered, or there may have been 
some sort of technical problem with submission; at this point the lack of three questions are an 
unknown. A total of five semi-structured interviews were also performed. Those interviews were 
structured around pre-determined questions. Data collected identified themes and coded the 
themes into areas that contained 3 themes: Community, Communication, and Control. Out of 
these groups, two subcategories appeared for each of the groups for Communication and Control. 
The group of Communication had two subcategories of Personal and Professional. The group of 
Control had two subcategories of Rules and Responsibility. Out of all the responses that were 
coded and categorized, a few possessed tendencies to crossover. 
Multiple-choice Survey Data 
From the smse2015.weebly.com website, there were a total of seven questions listed on 
the survey. Odd-numbered questions were open-answer questions, and even-number questions 
were multiple-choice. Participants were able to select more than one answer for any of the 
multiple-choice questions. A total of 22 participants answered most of the questions. To interpret 
this information for the multiple-choice questions data was collected and considered in 
percentage of the most common answer chosen. Below is the information collected from each 
even-numbered question and presented in chart form. 
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Figure 2.0 Types of social media participants currently use in their classrooms. 
The percentage for Figure 2 was derived by the largest outlier of 16 being divided by the 
22 participants. The percentage indicated that 73% of participants chose a prevalent type of 
social media being used in the classroom as “Media Sharing Networks”. This term seemed to 
encompass a general consensus that social media was used to share materials within respective 
communities. Media can be defined in many forms. 
0
2
4
6
8
10
12
14
16
18
P
a
rt
ic
ip
a
n
t 
S
e
le
ct
io
n
s
Types of Social Media
From the categories listed below, please select the 
types of social media you currently use in your 
classroom. 
selected
Teachers’ Experiences with Social Media Use and Student Engagement 58 
 
Figure 3.0 Types of behaviours that indicate student engagement in your classroom. 
 
The percentage for Figure 3 was derived by the largest outlier of 17 being divided by the 22 
participants. As 77% of participants indicated the types of behaviours that indicate student 
engagement in a classroom are primarily defined as “A Focus on What is to Be Done”. The data 
shows a common perception of comprehension, and action required, of a task. 
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Figure 4.0 Phrases that describe how social media inhibits student engagement. 
 
 The percentage for Figure 4 was derived by the largest outlier of 13 being divided by the 
22 participants. As 59% of participants indicated that the most applicable phrase that best 
describes how social media inhibits student engagement was “Lack of Teacher Knowledge 
Regarding Social Media Use (PD)”. Data shows that the majority of participants acknowledge a 
lack of skill set amongst teachers’ use of social media. 
Theme 1: Community 
Of the three themes that arose from the data, the first was the theme of Community.  A 
participant stated of student's access of social media, “They can connect and network with others 
and see the global world around them”. I believe that community can be understood as groups of 
people interacting with other groups with common interests, characteristics, or goals. In general, 
most participants voiced opinions that social media was able to minimize distances between 
groups, large or small, local or global. Participants saw the benefits of the reach of the worldwide 
web, the possibilities for information sharing, and the development of like-minded communities. 
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Access to a larger community tends to provide more exposure to the topics being explored. One 
participant stated that, “expanding the walls of the classroom so that students can use ICT tools 
to gather, contribute, research…helps connect students to a larger audience, which many would 
say leads to a more powerful learning environment”. Multiple answers indicated similar ideas, 
that participation with social media helped students experience a larger community of compatible 
interests. 
Another participant also stated that through accessing large communities, students are 
able to develop and widen their perception of society, that social media helps assist self-
awareness of their contributions within society, as “students get to see themselves beyond their 
classroom walls”. A different participant provided a similar answer that acknowledged access to 
a larger community with the following statement: “social media in the classroom helps to break 
down walls by connecting learners with other classes and institutions. If done well, it can even 
help to connect learners with other experts”. Interacting with other like-minded groups, or 
experts, allows students to experience a sense of belonging when interacting with others who 
have had to ask, or provide answers to, the same questions that said students pose. 
Perhaps social media’s connection to community is the accepted ability to communicate 
with lack of physical interaction. A participant stated that, “I believe social media is a way to 
communicate through technology to others….Being a part of a social group, but not being face-
to-face with them.” Another participant’s social media definition acknowledged that interaction 
within a community may involve misrepresentation of self or ideas:  
Yes, well, social media is a platform where anyone can go online and post anything—
they can write anything, they can say anything, they can do or be anyone really, and it’s a 
way to be social, via technology. 
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The previous statement about misrepresentation references the freedoms allowed when no 
physical presence is required. Individual effort to be part of a community may not always be 
authentic when online representation occurs. 
With their responses, the teacher participants in this survey acknowledge that students 
can access a larger community to widen their experience, to realize they are a larger part of the 
community. Yet, while doing so, these teachers are able to facilitate student efforts to contribute 
to the community. Community is indirectly addressed in engagement with terms such as 
“participate”, “acceptance”, “share”, and “connect”. William Butler Yeats said of education that 
“Education is not the filling of a pail, but the lighting of a fire”, and one participant echoes the 
sentiment of this quote by acknowledging that student access to social media allows for the 
production of materials to share ideas online, the proverbial fire of educational results is online 
for communities to see and interact with. Representation of student’s learning efforts 
demonstrate the very synthesis that process of education strives for, “It gives them a platform to 
share what they are learning/creating in class with an audience larger than just the classroom 
community”. In education, students possess more focus about the content and production of the 
materials that they share, and their teacher enables this process of sharing. 
One idea that appeared out of this online access to community is the newness, the ability 
to partake in an activity beyond the status quo of classroom—the unfamiliar merged with what 
they may already be familiar with. A participant stated, “If used properly it connects two worlds; 
part of the students’ social life that normally isn't associated with school and school”. This 
connection arises from the move from informal use of social media in personal life to the formal 
use of social media within a classroom.  
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Acquiring the sense of community is a foundation when using of social media in the 
classroom. Community need not only be about similar interests when it comes to classroom use. 
Stakeholders in education usually involves the trio of guardians, teachers, and the students. Many 
participants talked about how they used social media to inform parents about classroom 
activities, “I wanted to ... get the word out of the fun activities that we do ... so I set up an 
Instagram account and published our field trips and our learning experiences with the kids tagged 
in them”. This ability for teachers to share information with parents is expounded upon by a 
participant:  
A lot of people don’t see what’s going on, and even parents, there’s a lot of parents who 
set foot into a school 2-3 times a year, if that, for Teacher Conferences. Where social 
media could be that daily, weekly, y’know, here’s what’s going on, here’s some pictures, 
here’s what your kids doing, here’s what the learning communities are doing. I think 
there’s great value in that in kind of ‘opening up’ what we do to that bigger community. 
This ability to implement continual communication is deemed more beneficial than guardians 
performing personal periodic checks upon their children’s progress. 
Sometimes, the larger community access has resulted in successful communication with 
individuals that are arguably famous and who have specialized knowledge, talents, or skills from 
which the students could learn: 
I've tweeted authors, shared book recommendations, entered (and won) contests, and 
started a class Twitter account. So much fun! Proves to students how easy it is today to 
connect with authors (Sharon Creech, RJ Palacio), scientists (Bill Nye), and sometimes 
even the occasional celebrity (Taylor Swift)!  
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Although connecting with celebrities and parents are indicative of the larger community 
involvement, most responses still indicated that the primary use of social media is for “reaching 
and connecting with students”. In all cases, various investments as being part of the different 
learning communities were acknowledged in a positive manner. 
Most responses have acknowledged a single-teacher effort to use social media to 
facilitate communication between student and communities, or to share results with 
communities. However, there are times when many individuals are responsible for the 
transmission of messages from a single social media account. One interview participant 
suggested that if multiple teachers were granted access to post to school-affiliated social media in 
order to communicate with the community, there would have to be transparency involved with 
the process. This transparency could be achieved with an acknowledgment that multiple teachers 
are posting their activities, yet admin would be culpable for said posts. This participant suggested 
that schools needed to establish some policies for the acceptable use of social media by teachers 
and students, and that there needs to be a policy “with the kind of parameters or rules and (so 
that) everybody is in the ... same professional headspace”. As such, administration would need to 
be responsible for setting the guidelines for the “senders”, so that the “receivers” don’t get mixed 
messages. 
The professional acknowledgement of responsibility for online behaviour is different for 
people in the same community, depending on their roles. For example, if both teachers and 
students are considered part of the educational community, teachers recognize their professional 
responsibility, whereas students are still growing and learning how to present themselves.  A 
participant indicated that a student’s awareness of their actions while using social media is 
nascient, “when ... they’re all about the followers, and they know that a teacher might be 
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following them I still don’t think there’s a filter there.” This informal use indicates that while a 
student is aware that their online behaviour may be observed, the student may still choose to not 
adjust their online behaviour accordingly. 
When it comes to learning communities, growth is sought. I’ve seen how teachers use 
Twitter and Pinterest to amass their resources, and I believe that students use Snapchat because I 
also believe that adolescent growth involves a want to be accepted by their peers—social 
acceptance— and students are just trying to develop their identity. One need is to gain 
knowledge, while the other is to develop self-identity. When asked what brand of social media 
may be popular amongst students, a participant stated, “I think Snapchat is pretty big right now. I 
get the sense that not many of them are on Facebook, or that they have Facebook but they don’t 
really use it”. When asked to postulate why they think there is a lack of Facebook participation 
for teens, another respondent stated that they thought Facebook was used for a different group 
purpose, “if I were to create an analogy for it just off the top of my head, I’d say that Facebook is 
more like a “family reunion”, whereas Snapchat is hanging out with your friends”. This thought 
could mean that students present one face for their family, and present differently for friends. 
This re-affirms the previous discoveries of duality in how teenagers present themselves to figures 
of authority, vs. presentation of self to peers. In short, there are different types of social media 
used for different types of communities.  
The identification of social media types vary, and that may explain why it is difficult to 
examine social media’s use to engage students in the classroom. Although this research already 
concerns itself with the educational community, the definition of social media’s effectiveness in 
this community is diverse. One could assume that the most effective application of social media 
to the educational community is when the identification and application of social media is not 
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specific, as a participant stated, “Social I guess, to me is a way for people to represent 
themselves—often in a good light—on the Internet, for others to comment, collaborate, and 
engage in.” It is the purpose, the process that is more important. Although, this still hasn’t 
prevented other social media companies like Google Classroom, and Edmodo who have built 
their professional educational interfaces to mimic the interfaces of other programs that people 
personally use.  
Still, the personal use of social media is often encumbered by a non-familiarity with the 
social media being used. Irony is present, when student engagement is achieved though personal 
conversation with a teacher about the subject of social media. When asked if using social media 
helps the teacher to better understand the student mindset, a participant simply stated, “It doesn’t 
make me understand (their mindset) ... if anything it just helps me with the language they are 
using ... it’s just best to talk to them on a person-to-person basis and to understand it.” Social 
media is assumed to engage a group of students, but the participant indicates that face-to-face 
interaction is the best way to learn about social media terms. 
If both teacher and student are familiar with the use of a specific social media, towards a 
specific purpose, then it becomes obvious how familiarity with existing social media can lead to 
community exploration with other social media, especially when experiencing new scenarios in 
life. A participant stated:  
I have Instagram, and when we were travelling ... I used Foursquare a lot, just to check 
into all the places that we’ve been; it was a neat way of keeping track of where we’ve 
been. You can export all your checkpoints to Google Earth and it pins all your spots. 
Personally, I found it a neat thing to use, and of course wondered about applications for 
students as well. 
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The personal experience with social media applications is thought to evolve into professional 
use. Personal use can lead into professional applications for teachers. 
A sense of reflection and encouragement to be creative is present, when discussing 
personal exploration of social media. A participant states:  
My philosophy when it comes to education technology is “try to go where people are 
living”, and if you want place a message out to students, you try to put it out into the 
spaces that they’re using, or if you’re wanting them to engage with communities ... use 
whatever social media thing you’re on and see it as something beyond keeping the streaks 
with your friends on Snapchat. 
Community is accessed informally, through initial exploration of social media. Exploring social 
media also involves creative ways to interpret and apply functions available within different 
social media types. 
Another participant explains the allure of Snapchat amongst a teen peer group. By talking 
with students, and signing up for a Snapchat account, the participant is able to form a theory and 
explain how peer acceptance via social media use can be responsible for adolescent anxiety. 
When discussing the aspects of Snapchat, this participant comments upon a function known as 
“streaks”. A streak is the time-relative continuation of connected comments associated with a 
post: 
Streaks happen every day ... I don’t know if it’s points, or what you get, but your streak is 
expected to continue. I know there’s anxiety associated with kids if they do not help 
continue with a streak; there are actual social status levels that are created .... They are 
ranking themselves, and they’re ranking friendship on, “he’s a good guy” or “he’s not”. 
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Students these days ... are basing friendships based on whether or not people have 
responded ... and that’s where a lot of the anxiety is created 
Social media also presents the same aspects of community that are present in personal, physical 
interactions. These issues can include acceptance, exclusion, judgement, anxiety and more. 
Familiarity is again mentioned with use of social media programs via personal use. If the 
social media type is omnipresent, and student use is of their own accord, then we as teachers are 
realizing that students are using this technology with genuine engagement. If we have a better 
understanding of how students are using it, what their interests are, then educators can apply that 
towards our own teaching. As another participant stated of student social media use, “It is a more 
realistic method of communicating —to students—based on their life outside of school, because 
it’s kind of ubiquitous .... We’re getting more and more PD on how social media affects kids, on 
their relationships and their lives. The participant acknowledges how continual efforts are made 
by the educational system to try and understand the effects of personal social media use, and how 
teachers are informed. 
The gaming options of social communication fit social media definition, and were 
previously not considered for this research. One interview participant asked and assumed, “I 
don’t know if you consider this social media, but lots of kids are playing “Fortnite”, and I’ve 
never played it, but I think they can communicate through the game”. Indeed, there is a function 
known as “in-game conversation”, where players are able to send and receive audio to fellow 
players. When the participant was asked for their opinion as to why the Fortnite game is so 
popular among students, they stated, “because it’s a free online game”. With this 
acknowledgement, one needs to consider cost. Student’s use of free online games that allow 
communication are affected by the socio-economic realities of communities. Some students are 
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able to afford other options, whereas some students can’t—monetary realities can also be 
restrictions.  Therefore, access to community interests become limited. 
When considering access to communities, social media is largely accessed by cellphones. 
The presence of this hardware in a classroom can either be a detriment or benefit. One 
participant states:  
I think that cellphones can be used in a way to help a class. For example, in a 
woodworking shop, how can a kid access social media? Well they can go online, whether 
it’s Instagram to look at pictures, or whether it’s Instructables.com, wherever ... they can 
find ideas for projects. 
Although social media allows for ease of access to communities, there is a proper time and place 
in the physical world in which to access the online community. Adolescents need to ascertain 
when the appropriate moments are. 
Additionally, access to social media allows for educational communities to work beyond 
the physical and chronological time constraints of their classroom in order to foster critical 
thinking. This participant states: 
In my Art class it would help me to .... get kids to think about projects outside of the 
classroom, to research ... and to just get their projects in their head, outside of the 
classroom, instead of just offering it within class time ... I can give them a heads up in 
terms of what we are doing by giving them examples online. It would widen the scope of 
exposure time 
This unlimited access promotes continual critical thinking, which can be viewed as engagement. 
Access to larger communities transcends the physical and chronological restraints of the 
classroom. Exposure to a larger audience enables student growth. The ability to perform existing 
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pedagogical practices without physical interaction between individuals is still considered a novel 
approach to students. Social media use is a recognized aspect of the student community, and 
educators attempt to learn about how social media truly influences that community. Finally, in a 
community, communication can occur in many forms. 
Theme 2: Communication 
Of the three themes that were derived from the data, the second was the theme of 
Communication.  Communication can be understood as the exchange of information between 
individuals. The previous theme acknowledged that within communities, online two-way 
communication is used to share similar interests. Further examples of survey answers continued 
to reveal this delineation of communication between communities in the categories of personal 
and professional.  Personal communication is acknowledged as communicating with peer-groups 
or communities in an informal manner. Professional communication is recognized as 
communicating with an awareness of responsibility and respect to oneself and others within a 
community. 
Personal 
When it comes to aspects of personal communication, as opposed to professional 
communication, the immediacy of instinctual comments, receptions and responses are considered 
to be part of an individual’s right to the freedom of expression. Immediate communication was 
also mentioned several times, by emphasizing how digital formats enable connections with 
others. Most of the examples issued by participants seemed to indicate that student self-
expression is not encumbered by consideration of the possible intent or effect of one’s response. 
Therefore, the student responses can be interpreted as honest, as they are immediate.  
Teachers’ Experiences with Social Media Use and Student Engagement 70 
However, there is a duality in how students present themselves to peers, and then to 
figures in authority. A participant did note that observing a student’s personal online behaviour, 
can be revelatory, “I’ve followed and seen things about kids—that I teach—on social media ... 
and I’m shocked, but those kids are respectful students in the classroom and I just don’t think 
that they realize that I’m seeing that stuff about them”. It remains a shock to see in a “recorded” 
form on social media, whether it be in word, image, or video. 
Another participant stated that personal use of social media is more immediate, whereas 
professional use causes a person to be responsible for their responses with a greater awareness of 
what is said, how it is said, and how it may be received. Of this difference, the participant offered 
the following analogy,  
It’s the same way we would sit and talk over, say breakfast, versus you e-mailing me over 
a professional server. We would use different dialogue. You would sit there and you 
would think about it, and you’d have to ‘filter through my mind’, “How are they going to 
perceive this?” “Am I conveying the message properly?” There’s a lot more of a thought 
process on e-mailing and doing it professionally, and that’s what the student world is 
now, there’s a lot of texting that way. So the anxiety is created by “What am I saying, and 
how is this going to be conveyed?”  
Responsibility for the comments that one provides involves more reflection, when using social 
media to display those comments. 
A teacher’s personal use of social media can engender trust with students. This may help 
to offset the anxiety purported amongst teen use of social media. Basically, if a teacher uses 
social media, and explores on a personal level, then they are more apt to use social media in a 
classroom setting. A participant suggested, “Social media use instantly makes that teacher or 
Teachers’ Experiences with Social Media Use and Student Engagement 71 
professor more of a person. When people can relate to you they are more than likely to listen and 
respect you.” Another participant stated, “I think it’s the teacher that needs to see the value in it 
first, before they start using it with students.” This personal/professional use of social media by 
an educator allows students to trust educational figures such as teachers. 
Further adding to the idea that engagement can come with trust, and that connections 
with students allows for authentic engagement, another participant states that this knowledge of 
social media can be leveraged,  
I think that having a knowledge of what the kids are on, you can use that as a tool, as a 
teacher, whether you’re telling them to put it away, or even being able to say something 
about the filter that a kid is using on Snapchat, I think that gives you a little bit of 
credibility in terms of what’s being current ... I guess there’s that connection, and with 
connection, one hopes for engagement, right? 
Simply stated, if a teacher shares their experiences of using social media with a student who is 
using the same social media, it represents a common ground. 
 The idea of teacher knowledge concerning social media use is further substantiated in one 
of the Multiple-choice questions. Thirteen selected responses, agreed to the inverse statement, 
“Lack of teacher knowledge regarding social media Use” can “Inhibit student engagement”. In 
addition, in order to engender trust one participant states,  
I always try to take the latest thing that the kids are working on and learn about it. I’m a 
life long learner, especially teaching tech, so I think you have to have that mindset. I’m 
positive in my efforts to use social media; I tell myself if something’s out there, then I 
need to dive right in, right in to the deep end and go. 
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As social media is constantly evolving and new forms are emerging, an educator needs to be 
perpetually inquisitive about aspects of using social media. 
Another participant implied that the teacher needs to familiarize themselves with the 
available social media programs in order to determine a proper use dependent on the subject 
specifics of the course being taught. They said,   
At the end of the day, if somebody else is making a platform, and most of these platforms 
kids aren’t using ... aren’t educationally based, besides Edmodo, then you have to wrap 
your head around it, who has access to it, and who can access the communication, who 
can access to the files that are on there. 
The concepts of professional responsibility and professional development amongst teachers 
extend into learning aspects of social media. 
Considering that social media has an aspect of immediate communication, one participant 
stated how valuable access to social media is to ensuring safety in their vocational or industrial 
classroom.  
If a student has missed a class on safety or something .... others students could help by 
saying, “Okay, you missed Step 3, you go over to that machine, scan that QR code ... this 
pops up, these are the procedures you are going to follow, here’s the safety test. Once 
you’ve done that ...” As a teacher, I’m comfortable with, say, 80%-90% of my kids using 
a drill press without me being there because I’ve seen them do it 3 or 4 times, but you 
still need the whole ‘cover your butt’ aspect. You do a QR code, then they do an online 
safety test 
A QR code is an abbreviation of a “Quick Response Code, in which a machine readable optical 
code is used to access a URL, or Uniform Resource Locator, the technical term for a website 
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address (https://en.wikipedia.org/wiki/QR_code). Safety requirements are primarily for student 
safety, and secondarily for teacher accountability. 
Professional 
Communication allows professionals to realize the essential nature of social media as a 
tool only, and not the end means to be taught. A few participants thought that the professional 
purpose in using social media is to teach aspects of social media while the majority of 
interviewed participants do not understand it in this way. One participant states, “If I had to come 
up with a philosophy statement about it, a mission statement about it, it’s just to recognize 
technology as a tool, social media is a tool”. This teacher acknowledges that using social media 
is a means for communication. Another participant states, “I love using it for collaboration, I 
love using it to pique interest, I love using it to appease the audience that the students are doing 
the work for.” That teacher acknowledges their affinity for the many possibilities that the tool of 
social media can enable. 
Professionally, programs used to communicate within the classroom were identified as 
Remind 101, Edmodo, Google Classroom, Google Hangouts, Google Forms, Moodle, Twitter, 
Skype, Social, Breakout, Weebly, Skype, Youtube, Kidblog, Instagram, and Facebook. All 
programs mentioned had the capacity to involve students in an online community setting and 
offer two-way communication—the definition of Web 2.0. The broad acknowledgment by the 
multiple-choice question “please select the types of social media you currently use in your 
classroom” was strongly supported by 17 participant selections of the answer “Media Sharing 
Networks”. 
A program used was Remind 101, a text program that allows teachers to access a website 
via their own phone, to issue reminders to student phones, while maintaining the educator’s 
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professional responsibility of not giving their personal cellphone number out to students. Still, a 
participant does note that as a teacher, they are comfortable with their professional use of a 
method that students are ‘naturally’ comfortable with; communication depends on familiarity 
with the associated form of social media, and, “our main mode of communication is by texting. 
So kids have my phone number, and I have theirs. And we text each other, so this is very 
efficient ... for group chats amongst our group”. Therefore, this participant considers texting as a 
natural form of technical group communication 
Moving on to other forms of online communication, students will interact with each other 
online, maintaining their focus on the task at hand and aiding fellow classmates when needed. 
One participant states,  
What I’ve discovered is that sometimes students sometimes will post, say in the Math 
group, “What was for homework today”, or “Does anybody know how to do Question 7”, 
and then the kids will help each other in those spaces. 
Therefore, emergent professional communication is evident amongst students when it comes to 
school-based communication efforts. 
Engagement seems to be understood as being active, and involves a choice for students to 
be present in learning activities with others. In contrast, any activity that shows a passive 
response or a distracted response seems to indicate the opposite of engagement in classroom 
activities. As one participant noted of choice, “It allows them to dive deeper into topics on their 
own terms.  They use social media all of the time in their personal lives, and have their own way 
of navigating it”.  The concept of choice in communication supports the idea of engagement. 
The choice to help others, and to participate in online classroom conversations, is 
measurable by the educator. The student’s written comments can be examined according to 
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course outcomes, and therefore learning and growth can be assessed. Growth is acknowledged 
by this participant, as “social media allows students choices and gives them the skills to make 
judgements, express their opinions in a format they like and sometimes allows them to encourage 
and grow as a group”. As dependent on the purpose, the assessment type needs to be determined 
as either formative or summative. 
If growth is truly considered, participants also acknowledge that access via social media 
isn’t only free of physical barriers, but time constraints as well. A participant stated, “social 
media gives my students an opportunity to ask questions 24/7”. This is supported by another 
participant statement, “social media affords learners the opportunity to participate in learning 
activities and communities beyond the physical constraints of the classroom, and the outside the 
time constraints of the regular school day”. The time required to support that growth, is 
acknowledged by these statements. 
Autonomy, or independence of choice, can be associated with responsibility. As 
mentioned, this responsibility and freedom of choice co-exists with access to social media. The 
autonomy to ask questions and participate in community discussions foster student’s critical 
thinking. Social media appears to provide this option, as one participant stated: 
Media allows students to interact with students in same age range to discuss their ideas in 
their own words and use of personal experiences. It allows them the opportunity to 
review many sources and pull together information to support their ideas or form new 
ideas. Students use social media to share their ideas in a setting that is monitored and 
guided, but allows them a space to type in their conclusions after working on their 
wording choice. Their word choice forces them to put their understanding into words that 
can be understood by others.  
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The previous statement indicates that facilitation is still necessary to enable student choice within 
a classroom. Autonomy is suggested to begin with a familiarity of using online social media 
through personal exposure, and that personal communication and experience with social media 
has the possibility to segue into the professional, with guidance. 
Theme 3: Control 
The third and final theme that arose from the data, was the theme of Control. Participant 
answers revealed that within the field of education, there are many factions that have power to 
influence the behaviour of others.  Aspects of control appear in these three bodies: 1) of self; 2) 
of community, school boards, administration, and 3) of teacher. This power to influence others is 
then divided into the two sub-categories of responsibilities, and rules. Most participants 
commented on a variety of parties who have responsibility towards the educational use of social 
media. Regarding classroom rules for use of social media, participant opinions included 
anecdotes about informal discussions about expectations of proper educational use of social 
media. Themes of responsibility and rules repeatedly appear in the participant responses. 
Responsibility 
The sub-category of Responsibility can be interpreted from the data as an obligation to do 
something. Participants did not use passive terms, as adjectives and verbs such as “active”, 
“collaborative”, “productive”, “focused”, “participate”, “motivate”, “involve”, “connect”, and 
“value” were present. Most of these descriptions indicate the process of doing something.  
Perhaps the best description of autonomy was the answer provided by a participant, “Student 
engagement occurs when students take ownership for their own learning because something in 
the content has inspired them to create, re-mix, experiment something that reflects their own 
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understanding of the content”. The student responsibility to their own growth was preceded by 
the ignition of their interest. Yet another participant supported the same idea with their statement, 
“Social media allows students choices and gives they the skills to make judgements, express 
their opinions in a format they like and sometimes allows them to encourage and grow as a 
group”. Affinity towards a subject, enables student interest. 
This response from a participant provides a well articulated description of the importance 
of self-regulation. Self-regulation is a concept that is required for growth. The participant stated:  
In order to work with social media, you need to have some degree of self- regulation, you 
need to know what your goals are for going online, how much time you’re going to spend 
on it, what your targets are and that element of self-regulation then becomes something 
that we need to teach in class. 
Self-regulation is a behaviour that may not appear in most course outcomes, but it is considered a 
skill to develop as part of student growth. 
The theme of autonomy seems to be in accordance with the multiple-choice question that 
asked participants to “[s]elect the types of behaviours that indicate student engagement in your 
classroom.” Here, 17 participants agreed by selecting the answer “Focus on what is to be done”. 
Understandably, this participant stated that responsibility for own actions equates to being aware 
of one’s own engagement,  
You know when a student is interested in what they’re doing, and that interest spurs some 
self-motivation, and that motivation translates to inquiry. Being curious, and taking that 
next step to actually go out and find answers to the questions they have and then asking 
more questions, is engagement. 
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This could be argued that student control, their responsibility, displayed itself as a type of 
behaviour that indicates student engagement in the classroom as compliance with a clear 
objective.  
So the idea of self-control, can be considered as an awareness of self. This echoes the 
previous statement made about the survey answers provided. An interview participant states 
openly about student’s lack of awareness when it comes to time spent on using social media for 
personal use:  
When we were growing up and when we got disengaged, we probably would’ve doodled, 
or just let our mind wander, I find kids today head to their phone .... So they’re maybe 
disengaged for 5,10, 15 seconds, and they check they phone, thinking it’s only going to 
be 30 seconds, and then 10 minutes later they’ve checked all their feeds and haven’t even 
realized that they’ve just wasted 20 minutes of class-time. 
Basically, the participant is stating two ideas: 1) when a student is bored, they access the Internet 
via their cellphone, and 2) once there, the student is unable to track the time they spend using 
their phone. The student lacks the skill to not acknowledge their behaviour, and they are unable 
to accurately gauge the passage of time; no control of self is evident. 
This unsanctioned use of technology to access social media is judged as students lack of 
engagement. In today’s educational environment, the simple physical appearance of being on a 
phone is still regarded as being disengaged. This interview participant states their observation on 
disengagement:  
Students definitely want to look at their cellphones during times that maybe they 
shouldn’t, like during lessons, when you’re trying as a teacher to engage your students .... 
there’s a time and a place for it, and I think that as a teacher, you need to find a delicate 
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balance between letting kids use it as an escape during a break, or for using it as a part of 
your lesson. 
The differentiation between benefit and hindrance of cellphone use is dependant upon teacher’s 
involvement and expectations for classroom behaviour. 
Then there is acknowledgement of multi-party responsibility. Responsibility is incumbent 
upon teachers if permission is granted by administration. Autonomy is not just limited between 
teacher and student, but teacher and employer. The freedom that occurs, based on the employers 
trust of the individual, seems to be appreciated. One participant expressed their affinity for their 
employer’s trust in a teacher’s professionalism: 
Yeah, that’s the beauty of my building, the beauty of my Division, and one of the main 
reasons that I’m in this division, is the freedom granted by Admin, and the 
Superintendents office. They permit use, but strongly remind you that you are the 
responsible figure. If things go awry then there will be consequences, but if you feel 
success is possible and you want to use it for teaching and learning, then absolutely, “go 
for it”, and I absolutely love that.  
Autonomy of the teacher to use social media is appreciated. The recognition of professionalism 
in the individual fosters respect.  
The following response indicates that other types of administration viewed use of social 
media as permissive, while simultaneously acknowledging the safeguard—the aspect of signing 
a form—can redirect professional responsibility. This interview participant stated,  
I worked at a school in Australia, and during that work exchange, that school did a very 
good job as using Facebook as a window into the school, a window into the classroom, 
kind of anything that was going on there. They used Acceptable Use of Technology 
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Forms, Media Release Forms ... they looked at those as permission rather than a 
safeguard. 
It is important to convey the primary intent of a permission form. To state that there are positive 
communication benefits with social media use, is a positive approach. Acknowledging that the 
responsibility of use as a “safeguard” is a cynical understanding. 
When it comes to control, it is again noted that one can’t single out an individual for 
permission, as ultimately the teacher needs to be knowledgeable about social media and familiar 
with use. This participant states,  
It’s everybody’s responsibility in a sense. The Board Office makes a decision, they could 
pass a rule, the Division could pass a rule saying “We don’t want any of our students 
using cellphones in class, and we want our teachers to enforce that” As a teacher, then 
you have to do what they say .... Same thing with admin, if they say you can use it or not 
use it, it’s your choice, then it’s the teacher’s decision. I think how it’s used and how 
effectively it’s used—how engaging you can make it— depends on the teacher .... 
Because if a division buys a bunch of iPads and gives it to a teacher who doesn’t know 
how to use them effectively, then you’re not going to get any engagement. 
Responsibility in education is perceived to follow hierarchal rules, while simultaneously 
acknowledging the self-awareness of a teacher’s role and skill-set.  
Awareness of how specific social media applications work is required in order to 
establish responsibility. In this case, the students can “become” teachers—a participant readily 
admitted that sometimes, it is best to be open to the possibility of switching roles. A participant 
quite proudly noted,  
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I think that some of my favourite things to do are when I ask the kids how to help me 
with stuff, I’m like, “Hey guys, I want this picture on my ‘story’ on Snapchat, I need your 
help”, and then they’re like “Oh Yeah! Just do this and this and this ...” They turn into 
amazing teachers. 
A responsibility to help others in the classroom, be it helping a teacher or a fellow student, does 
reside with the student. 
Responsibility also resides with the teacher to explore the sites first, in order to ensure 
authenticity, relevancy, and appropriateness. Exploration of the types of media available can help 
a teacher to determine what is appropriate for a class. It is this preparation that most teachers 
already do for their classes, it’s just in the area of social media. This participant acknowledges 
this by stating, 
We used to ... go searching for those affinity groups, hashtags, or blogs. Research sites 
that had to do with whatever topic we were focussing on at the time. A lot of the 
instruction that I did was in validating a site, or recognizing that it was an opinion by 
other students putting up information, or an academic with some credibility. 
When ensuring said authenticity, relevancy, and appropriateness, autonomy and choice does not 
negate the responsibility of the teacher. 
By sharing their experiences, the data provided by participants reveals that responsibility 
can be attributed to many groups. There is confusion in understanding what type of rules are 
implemented, and by whom. When discussing the responsibility of self, it references the student 
who takes ownerships for their own learning. There is responsibility for the community, school 
boards and administration to provide direction in matters of professional use of social media in 
education. Teacher responsibility for use of social media considers professional development—a 
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teacher must know how to use the social media they wish to implement for class use. A 
participant stated that the teacher is the deciding factor, “As one of my old philosophy profs said, 
‘You walk into the classroom, shut your door, and you are the Monarch of all you survey’ ... 
unless the end user really sees the value in it, then it’s not going to be adopted.” There is a 
measure of control, as the teacher is responsible for acquiring knowledge, providing facilitation 
and clarifying direction.  
Rules 
The theme of control has a second sub-category of rules, where teachers implement the 
use of social media, but set up safeguards to allow student participation in a responsible manner. 
Organization then, is and always has been a method of teacher control within their classroom. 
When teachers use social media to allow students to access other classrooms that are 
investigating a similar topic of discussion, they will spend the effort to ensure a reasonable sense 
of privacy for the group discussions. However, one response tried to connect with another similar 
interest group, and that “because of scheduling conflicts it didn’t work out”. This response 
implied that external factors can still affect the attempts for internal control, in this scenario, 
negating them. 
Despite this acknowledgement as an outlier, most responses addressed a clear 
organization of activities in the classroom that allowed for the rules of the classroom to be met, 
while allowing for the responsibility of student choice. The following three examples provided 
by survey participants illustrate the variety of activities and approaches. This participant 
mentioned of the activities and methods used in the classroom, “We host Twitter chats with other 
classrooms around the province (sometimes beyond) and discuss predetermined topics with 
them.  Also, we post what we're up to and send questions to scientists (and other professionals)”. 
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The second respondent offered this statement regarding their approach:  
I use Edmodo which gives us a way to chat and still maintain teacher control, post 
assigns and allow students to upload and work at their pace. I also involve parents by 
letting them see their student’s work or projects. I use it for test practice and remediation. 
And yes I post links to games! 
The third respondent outlined their activities and methods used in the classroom, and mentioned 
chronological events, such as hourly tweets and following the progress of elections: 
Our classroom tweets out hourly the activities and topics we are working on for our 
parents who follow us. We participate in my class chats and have mystery skyped with 
other classrooms. We have followed candidates in the election as part of student vote in 
Social. We have used Breakout twice this year and the students seem to enjoy it. We also 
greatly enjoy the program Mathletics and the opportunity to compete against each other. 
And lastly, students learned new sites and apps to share with the class during Genius 
Hour, such as Free Rice. 
Each of the aforementioned activities in the list indicate that social media is being used by 
teachers within the context of the organization of the classroom and within the context of the 
rules that are established within individual classrooms. Because social media invites students to 
participate in a social activity, like other social activities, the rules that are established need to be 
developed with consideration for the possible interactions that will ensue. 
Perhaps, teacher control was most exemplified by the response provided by the following 
participant. By discussing their activity, the participant indicated that all of their approaches 
limited the student contribution from being seen by potential viewers using the worldwide web, 
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“Using the "Walled Garden" discussion and posting tools in Moodle, Google Classroom, and 
Edmodo”.  
A Walled Garden is an online form of linking specific topics to one another, while not 
allowing outside links to the greater world wide web. The participant who provided this answer 
implied that their use of social media limited social interaction online to classroom participants, 
or subject participants only, as further indicated by their naming of Moodle, Google Classroom, 
and Edmodo—all programs that required passwords to participate in a subject’s discussion area. 
Classroom rules are one thing, when it comes to the smaller classroom community. 
Participants have mentioned that they communicate with the community outside their 
classroom—but only with subjects that pertain to the specific classroom efforts. However, a 
bigger set of rules, a larger responsibility to the overall community involves a recording of 
scholastic events, using social media. One of the interview participants believed that an “official” 
school wide social media account has a larger student-base to address/access, due to the nature of 
a school community. This participant proceeded to acknowledge that administration had enough 
responsibilities, and perhaps were overwhelmed by having social media as another 
communicative responsibility. The participant statement was,  
I really wish that I had access —to be one of the administrators of the school Twitter—
because I catalogue and record and participate in a lot of school events and I think that 
kids will follow the school one (they’re not following mine) but I probably have more of 
the stuff they want to see. 
The policy surrounding a school-based social media account requires attention to the 
various facets that occur within a school. A school community needs to communicate with the 
parental community, the same participant states, “I think that sometimes our admin are super 
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busy and maybe more teachers should have access to that, to share what’s going on within the 
schools”. The participant also believes that an entire community communication would benefit 
from a wider base to access. Informing the uninformed, so to speak. The participant also said, 
“multiple administrators to the school Twitter account (are needed) because what I’m saying is 
like, kids aren’t necessarily following me personally but they are following the school one”. The 
suggestion of multiple administrators to one social media account would benefit from a school-
based social media policy about preferred “do’s and don’ts’ 
No mission statement on how teachers should properly communicate online was derived 
from participant responses. However, participants did encourage honest discussion about online 
use of social media to raise self-awareness and responsibility of actions amongst students. One 
participant states: 
 I address the idea of cyber-bullying a lot, I remind students that ‘what you say and post 
will haunt you’. It’s not a formal thing, but I have many discussions with, High School 
students and tell them ‘When you’re young, you’re going to make mistakes—I did the 
same thing—but nobody videotaped it when I did it’ ... even just the discussion of them 
partying on the week-end and doing things, then posting pictures or video, then I cite 
examples of Miss America titles that have been lost because of pictures posted from five 
years previous, that their past mistakes are following them. 
It is human nature to make mistakes, it is a common occurrence. However, the advent of 
technology allows for the creation of new types of errors and the instant sharing of embarrassing 
choices in an adolescent’s life. 
Because there are new types of social media being developed and distributed, it is 
assumed that new scenarios will require new approaches. This participant states:  
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We are coming across these new issues and problems, on a daily basis that we do have to 
solve—things that we didn’t have to think about before, we now have to think about—
and so that’s one that I’d want to give more thought to, and I have thought about it, that 
even in small group discussions with people. We’ve talked about the idea of maybe 
having a committee of people who meet, that would have permission to be an 
administrator/access to social media” 
Based on multiple interviews, it seems as if the rules based on behaviour aren’t concrete or 
explicitly written, but are developed in response to situations that occur in classrooms as they 
experience the use of social media. Much like personal use, social media applications tend to be 
experienced as part of a group. 
Group experience is assumed to eventually morph into professional behaviour. One 
participant states of their classroom approach to using rules in social media:  
Be fluid and organic and let it grow as the year grows. Kids learn to know what I expect 
of them just based on conversations. I don’t need to point to something on the wall, I just 
have sidebar conversations with kids that use social media inappropriately, or kids that 
use it greatly ... I celebrate that. 
Celebration of proper, effective use is a positive statement made by a participant, and was an 
original thought present in the data. 
As social media applications emerge, administration and school boards tend to be 
restrictive about permitting use of new applications. Teachers are expected to support the aspect 
of non-use as stipulated by their respective administration.  One participant states that the use of 
social media is an effort that is largely unregulated in their school divisions, but is being slowly, 
and carefully addressed:   
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Because we haven’t embraced it as a school, and we haven’t embraced it as a tool to 
communicate with them, we have to set more ground rules on how and when to use it, in 
different social settings .... How do I neutralize student use? I follow along with the 
guidelines as set forth by my school. Originally at the beginning of the year, it was no 
phones at all, ever, and then it was phones can be out for educational purposes. Most of 
the times, I see students on their phones and I say that “you have certain set times during 
your breaks where you can use it, but every now and then, they’ll ask permission to text 
family members or whatever, and I’m usually okay with that. 
This response concerns itself with control but also acknowledges community involvement in the 
decision. 
The prevalence of media is a reality of today’s society, and just because there may be 
legal responsibilities to acknowledge, aspects of use to control, it would seem foolish to ignore 
the potential benefits to using new forms of communication with communities. One participant 
stated, 
I’d think that the school division has to be on board with it, but that’s assuming that the 
school division is aware of how prevalent social media is in use. How open they are to 
having new methodologies of communicating with students and their families 
This willingness to ban, or use, social media is dependent upon group decisions, based on the 
information they possess, and their perception of the realities concerning widespread 
technological use. 
In summary, the data collected allowed me to identify themes and I subsequently coded 
three general themes: Community, Communication, and Control. Subcategories were added to 
the groups of Communication and Control. The group of Communication had two subcategories 
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of Personal and Professional. Personal use of social media acknowledged that an informal 
approach to use of social media generated engagement. Professional use of social media 
acknowledged that a formal thought process had to differentiate between intent and effect when 
interactions between senders and receivers occur. The group of Control had two subcategories of 
Rules and Responsibility. Not surprisingly, informal rules were acknowledged in the classroom, 
and referred to as an ongoing process, occurring in conversations, examples, and participation—
similar to aspects of multi-model learning; formal use of social media could be easily derived 
from legal agreements with the corporations that owned and developed the social media in 
question, yet formal attribution to the larger groups of community, school boards or 
administration varied in participant responses. Responsibility was a category that involved many 
entities as well as individual awareness. These were the areas that I focused my interpretations 
on, in Chapter Five. 
Reasons Why: Trouble Attaining Participants 
The idea for this research study began in 2013 and the research aspect of this study 
started in 2015.  As mentioned before, initial efforts to attain participants proved arduous. I 
informally asked three interview participants their thoughts as to why this was. All three answers 
varied, yet two were similar. The first participant answer suggests that there is still trepidation 
among educators to publically display their online efforts. Perhaps this observation from an 
interview answers the larger question of why my research had trouble attaining a large variety of 
participants. The other two participant answers presuppose that the trouble in attaining 
participants is largely due to two factors: “reciprocity”, and “performing a task”.  
As mentioned, the first participant stated: “I think that Education, teaching being such an 
isolated endeavour, there’s a kind of fear in opening up the windows.” This participant believed 
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that teaching is still largely perceived as a segregated effort, and that sharing these established 
teaching styles or methods beyond the confines of classroom walls might be awkward. 
Data from one of the other two interview participants stated that the process of 
completing a survey does not seem to offer a reward that is equivalent to effort: 
When I think of an online survey, I think of a telemarketer. When I think of an online 
survey, I think going to a grocery store, and the cashier says, “Don’t forget to fill out the 
survey! You could win a free $250 gift card!” When I think of a survey, I think of them 
as tedious, and as things that require my time. Things that don’t have input equalling 
output. 
The above participant is commenting on balance, a return for the effort expended. 
Data received from the third interview participants stated a thought about too much tasks 
to perform and not enough time to accomplish them, “It’s the same thing as always, it’s just a 
task that you don’t have any time to do.” Their statement references lack of time to accomplish 
yet another task within the field of education. 
This same participant suggests there is a lack of personal connection to completing this 
research's survey or interview. The participant suggested that anonymity could be a contributing 
factor:  
Because it’s like you’re asking people who don’t know you to help you move a fridge on 
the weekend. That’s what this is now, it’s a task. You’re the person behind it, and then 
they could ask you “How will I benefit from this?” To make a connection you could say, 
“This is the direction we’re going in ... can I e-mail you what I’m finding?” A lot of 
teachers would be interested, because we don’t know what direction we’re going with 
social media. 
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The participant acknowledged the perception of filling out a survey as a task, but then 
mentioned that because of teacher interest in the subject, efforts to make a personal connection 
by providing results could have been beneficial. 
In Chapter Four I presented the data collected and used for analysis. Data revealed that 
communities could be joined to other communities. This experience to a larger interest group 
was thought to enable growth. Exposure to different communities over the Internet was new to 
students. Communities may use different forms of communication. Students are a community 
unto themselves, and teachers should examine the student community to experience how 
communication is implemented. Data revealed that communication involves the exchange of 
information, often transitioning from using personal to professional language, being mindful of 
effect. Ideas such as immediacy, shared experiences and earning trust were mentioned when 
discussing personal communication efforts. Concepts such as autonomy, engagement and growth 
are noted during use of professional communication. Data revealed that control involved rules 
and responsibility. Rules were either formal or informal, and most of the rules established 
occurred between teacher and student occurred as informal. Communities, school boards and 
administration should implement formal rules for educators to follow, yet the rules vary from 
division to division. Responsibility varies between groups, but was identified and shared between 
three groups. Responsibility to self-require self-awareness. The responsibility of larger groups in 
education was to provide direction to educators who worked with students. The responsibility of 
a teacher was to learn how to use social media of choice. Attainment of participants was thought 
to be affected by the nature of filling out a survey. Filling out a survey was considered to be task-
like, and provided no immediate reciprocal benefit to potential participants. In addition, the 
anonymity of asking for participants online was thought to be detrimental as well, as there was 
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no personal connection with the researcher to any of the participants. Chapter Five will explain 
the collection of data and provide textural and structural descriptions of participant experiences: 
the “what” and the “how”. 
Teachers’ Experiences with Social Media Use and Student Engagement 92 
Chapter Five: Findings 
The purpose of this phenomenological research study was to determine whether the use 
of social media in a secondary school classroom resulted in effective student engagement. This 
final chapter will align and compare the literature review with the research findings. The 
literature review acknowledged that there is a variety of social media types (Shirky 2008), that 
social media advances rapidly (Shirky 2008) while the educational adoption of social media is 
slow. Educators each have a different understanding of social media’s essence (Nantais 2013), 
and educators often do not use social media in new ways, but simply ‘update’ their established 
methods (Nutbean 20013). Further research was warranted, to see what teachers knew about 
social media and how they were using it in the classroom, and whether or not any new methods 
occurred to authentically engage student learning. Chapter Five will directly address the three 
research questions and describe the learning opportunity that was afforded by the challenges that 
I encountered while attempting to use social media to invite participants. The chapter will end 
with recommendations for administration and policy, for teachers, and for future research. The 
results of this research will provide perspectives about the use of social media in classrooms. 
Responding to the Research Questions 
The purpose of this study was to answer the following questions: How does the use of 
social media in a secondary school classroom result in effective student engagement?  What are 
teachers’ understanding of social media? What qualifiers constitute as student engagement? How 
is social media used to affect student engagement? 
In the following sections I will use the collected and analyzed data from Chapter Four to 
explain how I have interpreted the information that participants shared about how they 
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understand social media, how they identify student engagement, and finally, perhaps the most 
important aspect of this research, how they are using social media to affect student engagement. 
Understanding Social Media 
Social media is a vaguely defined entity. Participants in this study viewed the definitive 
aspects of social media broadly, from texting to in-game chat groups. For the purposes of this 
study, social media was defined as any method of two-way communication between groups that 
possess a similar interest (Shirky 2008). As such, answers were coded into themes of 
Community, Communication, and Control. 
The definition of community for the purpose of an identified theme in this research as 
people working together to share, create and defend a similar interest (Shirky 2008). With that 
definition in mind, one is erroneously lead to assume that the participants—teachers—would 
have similar definitions of social media, as they are a part of the educational community. 
However, the discoveries that I found were not in line with that assumption. 
Teachers’ understanding of social media are diverse. Most, if not all survey answers 
agreed that social media was a form of communication. Specifically, online communication used 
to enable two-way communication. However, only one participant answer in the survey noted 
that the use of social media is technology used within a group that shares the same interest. The 
semi-structured interviews revealed a more in-depth acknowledgement that technology can 
enable creation, sharing, and exploration. This aligns with the literature review’s 
acknowledgement of Web 2.0, whereby access to the Internet has evolved beyond the static 
“posting of information” stage. This connection to a group interest is supported by the literature 
in which Shirky (2008) acknowledges that while social media allows technology to enable two-
way communication, it is the aspect of like-minded communities that support the definition.  
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This explanation of social media then ranges from the use of texting, all the way to playing 
online games that enable group communication. Communication is often assumed to be 
immediate, involving both a "sender" and a "receiver" (Shirky 2008). However, when a one-way 
transmission is from a sender, and the receiver does not respond, the receiver can then be defined 
as an audience. Social Media allows for two-way communication between individuals and 
groups, individuals to individuals, groups to groups, thus defining a community (Shirky 2008). 
It is then understood that with an acknowledgement of multi-party interaction that the 
social aspect of community is also considered. One interview participant did not consider texting 
a form of social media, until they realized that group chats were possible.  Texting allows for 
ease of inclusion or exclusion—aligning with a survey observation of social media as “any 
medium that allows an individual to share content with others that is either public or for 
individuals selected by the sender.” Smartphones are the hardware that enable texting, and access 
to social media, and it is the use of phones that some teachers view as the very reason for class 
disengagement. Therefore, as texting can fit within the description of social media, so can online 
gaming. Another participant noted that the use of the online game Fortnite allows for gamers to 
communicate with each other. By acknowledging the popularity of Fortnite, one needs to 
consider that the program is free to use. There are other online games that enable communication 
amongst groups, but the groups may be limited by socio-economic factors, and control is left to 
the individual. Overall participants described a diverse understanding of social media. 
Qualifiers for Student Engagement 
Participant answers revealed that trust was the main factor in determining participation in 
classroom tasks. Answers indicated that if a teacher was knowledgeable and relatable, then 
engagement within the community was authentic. 
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Student engagement was largely determined by observing the behaviours of a classroom 
community. These observations were performed mostly in the physical space of the classroom. 
Perhaps the best indicator for community being a theme of engagement was when a participant 
provided the short answer that “[w]hen people can relate to you they are more than likely to 
listen and respect you.” If the teacher is accepted as a trustworthy knowledgeable member of the 
classroom, then I inferred that engagement follows, as listening is an action that I believe 
indicates focus. It is this inclusion and acceptance of others that result in a community.  
Student engagement was also determined via observation of their interest level in a 
lesson. This was evident in the participant short answers that were provided such as, “Student 
engagement refers to the level of interaction students have in their own learning. This can be 
very passive when students do not feel engaged, or highly invested when they do”. Statements 
from interviews revealed that disengagement was largely related to students being seen using 
their phones. Very little information was provided as to when students may “act out” or be 
disengaged when participating in a classroom exercise when simply discussing student 
engagement. Data from the survey indicated that the majority of teachers agreed on a definition 
of student engagement. The top three answers selected by the majority of participants to a 
multiple-choice question about engagement suggest that qualifiers for student engagement are a 
“focus on what is to be done”, followed by “sense of belonging”, and finally, “students make 
good decisions when given choice and autonomy”. Within the short answers, the most often used 
adjective was “active”. I am inferring then that most educators perceive and acknowledge a 
student's engagement as the student actively participates and is “on task” with the lesson 
presented to them. One of the short answers revealed that “An engaged student can see the value 
of the task in front of them”, which once more, reveals that interest is a factor. I am then 
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assuming that the students’ actions, and the observations of the teachers thereof will be 
considered a form of communication, albeit indirect. 
Control in a classroom is accepted as a teacher’s responsibility, and many theories on 
classroom management are presented as part of a teacher’s professional education. This diversity 
of approaches to classroom management can also differ, according to the variety of teachers’ 
personalities and answers respectfully presented both indirectly and directly through 
participation in the five separate interviews. 
One participant stated that when it comes to engagement in a classroom, “Kids learn to 
know what I expect of them just based on conversations”, and yet another viewed their role in a 
classroom as a Monarch based on a bit of advice handed down, “As one of my old philosophy 
profs said, ‘You walk into the classroom, shut your door, and you are the Monarch of all you 
survey.” The previous answers concerned themselves with engagement between teacher and 
student, yet some discussions provided delved into the topic of how divisions sometimes wished 
to restrict online media use in schools to circumvent disengagement. 
Social Media Affecting Student Engagement 
Social Media and Student Engagement is where the previous two categories of 
Understanding Social Media, and Qualifiers for Student Engagement merged. The introduction 
of social media into the classroom creates a condition where students sometimes have knowledge 
that teachers do not have. Teacher interviewees indicated that an informal community allowed 
for the teacher to become the student, provided that the community was one that involved trust. 
In one example, the student openly and informally taught the teacher. The theme of community 
also involved a wider scope outside of the classroom, to parents, the school or school division, 
and beyond. 
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Somewhat contradictory to the aforementioned point, participants shared their belief that 
a “lack of teacher knowledge regarding social media use” inhibits student engagement. Trust 
between a teacher and students, within a classroom community was diminished when a teacher 
tried to use social media ineffectively. However, if a teacher was honest with their students and 
openly asked about a new form of social media, students were willing to help—this showed that 
earning and giving trust was reciprocal.  
Participants indicated that students engaged with social media both because it was 
personal and because it was immediate. The interview answers showed that student use of social 
media is very personal, “social media affects kids, on their relationships and their lives, and 
anxieties and things like that”. The immediacy of access, sending, and responding with 
adolescent use and varieties of social media was acknowledged by another interview participant, 
“[P]eople can share out immediate, rapid, information. I think Facebook is kind of like a bulletin 
board, whereas Snapchat’s almost like an instant messaging.” This immediacy is an aspect that 
seems to influence student’s engagement with social media—on a level of personal use. The 
immediacy of access to social media was thought to be both beneficial and detrimental to student 
engagement in the classroom, as students quickly became disengaged with a lesson, and 
therefore retreated to established personal behaviours or habits brought about by cellphone use. 
This immediacy of communication was pondered by a participant, who thought that engagement 
could be established by the ability to present immediate feedback, “One of the things that…I 
would like to implement…is tests, online, through technology, that give students feedback right 
away.” The immediacy of communication with social media is one aspect that participants felt 
enhanced student engagement. 
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Control over social media to affect student engagement was acknowledged as most 
effective when it was informal. The idea of Homo Ludens "to play" (Thomas and Brown 2011) 
is supported by these findings. I equate the concept of play to informal use. I found the concept 
of informality to control social media use to be antithetical.  
Many participants also acknowledged that use of social media often begins in an informal 
state. This informal state includes experimentation, which is considered authentic engagement. A 
participant wondered if “in-game” communication could be considered social media, “I don’t 
know if you consider this social media, but lots of kids are playing Fortnite, and I’ve never 
played it, but I think they can communicate through the game.” This statement reveals that an 
educator recognizes the informal state of experimentation with games, yet also expresses 
uncertainty about what aspects can define social media. 
To enable student engagement, teachers need to provide a semi-formal sense of play. By 
displaying knowledge about social media types and purposes, teachers should be able to achieve 
the trust among students, which also fosters engagement. 
Many participants described how their schools were using social media to engage the 
broader community. Using social media to communicate with the community outside the school, 
such as parents or extra-curricular groups, was thought to be more effective when a) it was 
authorized school-wide, and b) had multiple administrators. This communication with parents is 
thought to assist student engagement, by communicating with parents about classroom activities. 
It seems to be a benefit of social media use, when being addressed positively and professionally. 
One participant noted that, “if used properly [social media] connects two worlds; part of the 
students’ social life that normally isn't associated with school.” The notion of engaging the 
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community through social media to build connections between home and school life for students 
was a concept that was considered by many participants. 
Unintended Learning Opportunity Realized When Challenges Arose in the Study 
I was disappointed that my goal of attracting teachers to volunteer for a study about 
social media in the classroom through an invitation that was delivered via social media did not 
prove to be an effective method of gathering participants. My original expectation was that I 
could attain many participants, who were teachers and who participated in the professional or 
personal use of social media by sharing the invitation through my social media feeds. What 
actually happened instead was that I received a slow trickle of participant answers over the years. 
This result was a textbook example of situational irony. I experienced frustration with my 
repeated efforts at re-tweeting my Twitter invitation. This frustration resulted in a creative 
approach to issuing my tweet. As Twitter limits users to the use of 140 characters in a tweet, 
tweets usually have a physical representation of less than 2 vertical cm in a Twitter feed. My 
creative solution was to enter a “return” after each individual word issued in my tweet. This 
resulted in a larger vertical presence that appeared in a Twitter feed. I hoped that this would 
attain more participants. It did not. In response, I changed the study protocol twice, which 
required approval by the Brandon University Research Ethics Committee (BUREC). Due to lack 
of participation, I felt forced to change the methodology. When I was unsuccessful in finding 
participants, with the guidance of my committee, I made the decision to change the protocol, 
applied for ethics approval, and sent out the new invitations to participate, it took a substantial 
amount of time. Finally, I decided to cancel the Photovoice part of my study and focus on 
finding interview participants.  These factors contributed to the limitations of this research but 
they also presented me with several unintended learning experiences. 
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From a personal perspective, I learned a great deal about the process of working with and 
through the institutional research committee and I had an opportunity to see how they supported 
my research by trying to respond to my requests in a timely manner. I also learned about how the 
process of having a board oversee the ethical nature of research limits a researcher from being 
able to move quickly through a project and have the flexibility to make necessary changes to 
adapt the protocol to meet the needs of the study. I was often frustrated with the pace of this 
process, and as a result, I felt like quitting. There was a point where I felt despondent, and I felt 
my voice waiver with sadness when I discussed matters with my thesis advisor. Strong 
encouragement was provided in response, and she assured me that I was capable and suggested 
alternate approaches to complete the research. As the research process continued I was 
encouraged by the willingness of the committee members to meet with me and provide me with 
advice about how to navigate the process. I am grateful for the assistance of every individual 
involved with my efforts—I have learned to persevere and proceed with hope. Additionally, I 
have learned more about methodology and its role in research. 
The methodology in this research started with a grounded theory approach. When 
participants did not complete my survey and time continued to pass, the lack of participants 
became a concern and I became aware that my three-year window to complete the research was 
expiring. In an effort to expedite the research, my committee suggested that I should leave the 
survey open and move on to completing interviews, if possible. That decision disrupted my 
ability to be able to carry out a grounded theory study. I had to go back to reading methodology 
texts and trying to discern how my revised study fit into the larger picture. I explored the idea of 
ethnographic research based on the notion that my participants were part of an identifiable 
cultural group of teachers who favour teaching with technology. My committee explained that 
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my methods were not really aligned with ethnography and they suggested that I consider 
phenomenology.  Although many parts of my study aligned with phenomenology, the survey and 
interview questions were not phenomenological in nature. Ultimately, the research I performed 
was best suited to simply describing my qualitative process, and not to ascribe it to an 
established subset of qualitative research. My research is therefore acknowledged as qualitative 
and interpretive. This process assisted my in-depth understanding of qualitative research and the 
details that define different aspects of research within the qualitative paradigm. 
As a researcher studying social media in the classroom, I had an abundance of 
opportunity to consider why the methodology failed to attract participants. Mostly, I am puzzled 
by this result. I am interested in whether it was something specific about my study or whether it 
reflects more on social media and the usefulness of social media as a communication tool. 
Other problems with the research were participant numbers, and experience of the 
participants. I felt as if I did not receive the number of participants that were necessary to form 
answers that explored the questions sufficiently. I re-tweeted the participant invitation several 
times, and I re-designed the website according to BUREC recommendations. Questions were 
refined and reduced in number as to not make the volunteer task appear cumbersome. Regarding 
diversity in social media, perhaps I should have requested permission to send the invitation out 
using multiple social media platforms. Or, perhaps the landing page could have been designed 
with more attention to aesthetic appeal. Additionally, the survey and interview requests were 
expanded to allow high school teachers beyond the borders of Manitoba in hopes to attain more 
participants. Website statistics revealed an average of approximately 40 page views a month, yet 
completion of the survey still remained low. As a result, a diverse, small number of participants 
provided their thoughts on social media’s use for the purpose of authentic student engagement. 
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I had hoped that the survey would garner many participants who were quite 
knowledgeable and proficient in their use of social media in the classroom, and in return I 
received a few. Interview participants willingly stated what they have tried, what they want to 
try, and what they do not currently use in their practice. It was my experience that most of the 
interview participants were in the nascent stages of exploring the use of social media in their 
classrooms, and while acknowledging that student engagement was strongly influenced by 
personal use, the teachers still wanted to exert control over the students’ use of social media with 
implementations of "walled garden" concepts, or social media types specific to classroom use, 
such as Edmodo, or Google Classroom. These approaches are assumed to allow for the teacher’s 
professional responsibility. However, the perspectives of teachers, who are in the earlier stages 
of growth, in terms of teaching with social media, are different than the teachers who have 
mastered some aspects of social media in the classroom. This incongruity between the 
participants that I anticipated and the participants that volunteered affected the results of my 
study. 
Implications 
Although there were some issues in attaining participants, the study was completed and 
the results suggested some future directions. The implications can be divided into three 
subsections: implications for administration and policy, implications for teachers, and 
implications for further research. 
Implications for Administration and Policy 
The research problem that I identified, arose as a result of my discontent with school 
division policy that I felt was limiting my effectiveness as a teacher. Based on the results of my 
study, social media allows teachers to communicate and engage with students in their classes. 
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Policies created for divisional use should reference the reality of informal social media use. As a 
participant noted that the effectiveness of social media use is dependent on the teacher's 
proficiency with the social media in question, teachers need the right to explore and evaluate the 
appropriate use of social media pertaining to their classroom objectives. Another participant 
mentioned that their school division banned social media use in the classroom; prohibiting use of 
social media seems counter-productive, and inhibiting to the profession. A solution would be for 
the division to provide professional development opportunities to their educators, regarding 
implementation of social media use.  
Implications for Practice 
Teachers could enhance their teaching practices by being more open to exploring and 
using social media in their respective classrooms. It is this sense of “play” that teachers should 
accept and foster, as it is thought to result in authentic engagement. Barriers between students 
and teachers can be removed with social media when teachers invite students to step into the role 
of teacher by sharing their knowledge of how to use social media. Teachers should be 
encouraged to be present in the digital age, and foster the same skills that their students apply for 
a sense of “play” in exploring their social media applications. As mentioned in the previous 
section, teachers are also encouraged to enrol and participate in potential professional 
development opportunities that are made available regarding social media’s use in the classroom. 
It is recommended that teachers still perform due diligence by exploring specific social media 
attributes and by reading the legal rules and terms of use associated with the social media 
platforms that they plan to use in their classrooms.  
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Implications for Future Research 
Implications for further study would suggest that as social media evolves, as communities 
evolve, as teachers and students evolve, then continued study is necessary to help the educational 
system explore the potential application of social media. Perhaps other aspects of this research 
that could be explored would be in-game communication and the aspects of applying gaming and 
communication towards student engagement, or to discover if socio-economic aspects are indeed 
applicable to social media use in schools. The compulsion to discover what high school teachers 
are doing with the use of social media is evident, and further research is required to further 
support the concepts of indwelling and play. 
Also, as a result of the challenges that I encountered using social media to distribute 
invitations, it would be interesting to conduct a study that directly tests different ways to send 
invitations with the intention of finding more effective methods. Ironically, if this same 
methodology was to be followed, I would suggest that the invitation be delivered through school 
divisions, in person, or at least by sending invitations across several different platforms of social 
media.  
Conclusion 
In summary, my beliefs are that social media affects student engagement no differently 
than social aspects affecting student engagement; that adolescents will always concern 
themselves with self-expression and social peer acceptance. Emergence of social media will 
continue to evolve as long as technology evolves. Ultimately the focus tends to be on the teacher 
who is willing to continue to evolve as well, and adapt their existing pedagogical practices to fit 
within the evolving societal landscape.  
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Through this phenomenological study, I sought to derive the how social media is used in 
the classroom, and what types of social media were thought to be effective, through the personal 
stories and experiences of teachers using social media in the classroom. How social media is 
used in the classroom is considered most effective when used informally, with knowledge, while 
developing trust between teacher and student. What social media types used in the classroom 
vary widely, according to purpose of the course, and the teaching style of the educator. This 
study also expanded upon previous research by asking how educators used social media to 
determine engagement or distraction amongst students. How engagement was determined is by 
noticing a concerted effort by the student to comprehend and perform a task issued.  
The reasons for the use of social media in the classroom are arguable. Some studies 
consider content-specific courses as the reason for adopting new technology as a learning tool 
(Redmann & Kotrlik, 2008). This is an obvious scenario for purpose of use. Because of my 
particular experience, delivery, and influence of technology use in the vocational field of 
Graphic Design, I agree with Redmann and Kotrlik’s claim that teachers need to upgrade their 
skills and keep pace with the current technological advances. As a vocational teacher, it is an 
obvious corollary to the previous statement.  
Human beings construct knowledge through experience and effort. While I may agree 
that use of new or existing technology should supplement the educational purpose, the secondary 
function of learning technological skills is within the informal experience of social media use. I 
suggest that the use of social media in secondary schools will be a part of said experience and 
effort. Thomas (2010) offers that if quality can be judged by success of student efforts, then the 
media, or tool, used is not a primary factor in the teaching or facilitating process. Arguably, the 
classroom teacher is the most important factor in a classroom, as they are able to use technology 
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for teaching purposes, to facilitate learning opportunities, and to create genuine student 
engagement in education. As education is a profession based in the humanities, the attitudes of 
any stakeholder in the educational field should be fluid. Continue to use responsibly established 
methods—but be informal sometimes, continue to evolve, to learn, and to update your past 
pedagogical practices for the 21st century. 
With social media it is the act of participation that is most engaging. Educational efforts 
are recognizing that online barriers are only the ones that are self-imposed. However, 
expectations of online use should be learned—not stated. Self-assessment helps. Teachers who 
tout and advocate for the use of social media should be avid practitioners. Knowledge is 
beneficial as confidence is easily recognized. Finally, online social media use in all its varied 
forms of Web 2.0 is being recognized as authentic forms of literacy. Students may understand 
the interfaces and structure of social media sites—yet they still require the subject—the need to 
apply ethos to social interactions in real-life still applies to online experiences. 
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Appendix A – Evolving Research Protocol 
Three Approved Versions of the Research Protocol 
 
Original Amendment 
(approved April 16, 2015) 
Proposed Revision 
“Research 
Procedures 
If participating in 
this research study, you 
should identify as a High 
School Teacher working in 
the Province of Manitoba, 
Canada. It is assumed that 
you are at this particular 
point in the study because 
you have received a URL and 
a password to access the 
SMSE2015 website. The 
website is constructed as 
three main pages: Home, 
Voluntary Consent, and 
Questions/Contact. 
Home 
The landing page 
provided by the URL. The 
home page introduces the 
information about:  
Identification of 
Investigator & Purpose of 
Study, and a brief 
description of the 
Research Procedure.   
Voluntary 
Consent 
On this page, a 
brief procedure is given 
for participation in the 
research study. More 
importantly, this page 
links to the Informed 
Consent PDF (this 
document you are 
reading), and access to the 
three parts of the research 
study. Once a part of the 
research study has been 
completed, you may 
return to the Voluntary 
“Research Procedures 
If participating in this 
research study, you should 
identify as a High School 
Teacher working in the 
Province of Manitoba, Canada. 
It is assumed that you are at 
this particular point in the study 
because you have received a 
URL to access the SMSE2015 
website. The website is 
constructed as three main 
pages: Participate, Purpose 
and Procedure, and 
Questions/Contact. 
Participate 
The landing page 
provided by the URL. On the 
Participate webpage, a brief 
procedure is given for 
participation in the research 
study. More importantly, this 
page links to the Informed 
Consent PDF (this document 
you are reading), and access 
to the three parts of the 
research study. Once a part 
of the research study has 
been completed, you may 
return to the Participate link 
to complete another part. 
Purpose and 
Procedure 
The Purpose and 
Procedure webpage 
introduces the information 
about:  Identification of 
Investigator & Purpose of 
Study, and a brief description 
of the Research Procedure.   
Questions/Contact 
The 
Questions/Contact webpage 
“Research Procedures 
If participating in this 
research study, you should 
identify as a Public School 
Teacher. It is assumed that you 
are at this particular point in 
the study because you have 
received a URL to access the 
SMSE2015 website. The 
website is constructed as three 
main pages: Participate, 
Purpose and Procedure, and 
Questions/Contact. 
Participate 
The landing page 
provided by the URL. On 
the Participate webpage, a 
brief procedure is given for 
participation in the research 
study. More importantly, 
this page links to the 
Informed Consent PDF (this 
document you are reading), 
and access to the three parts 
of the research study. Once 
a part of the research study 
has been completed, you 
may return to the Participate 
link to complete another 
part. 
Purpose and 
Procedure 
The Purpose and 
Procedure webpage 
introduces the information 
about:  Identification of 
Investigator & Purpose of 
Study, and a brief 
description of the Research 
Procedure.   
Questions/Contact 
The 
Questions/Contact webpage 
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Consent link to complete 
another part. 
Questions/Contact 
This page offers 
contact information 
should you, as a 
participant, have any 
questions about the study, 
or questions about your 
rights as a research 
participant.” 
offers contact information 
should you, as a participant, 
have any questions about the 
study, or questions about 
your rights as a research 
participant.” 
 
offers contact information 
should you, as a participant, 
have any questions about the 
study, or questions about 
your rights as a research 
participant.” 
 
Invitation   
Original Amendment 
(approved April 16, 2015) 
Proposed Revision 
“MB HS Teachers 
using social media in 
classroom invited to 
participate in Master's thesis 
research; Direct message 
@289CID for URL & 
password” 
“MB HS Teachers using 
social media in classroom 
invited to participate in 
Master's thesis research 
http://smse2015.weebly.com/” 
“Teachers using social media 
in classroom invited to 
participate in Master's thesis 
research 
http://smse2015.weebly.com/
” 
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Appendix B - Research Process Diagram 
 
 
 
The research process:
Direct Message is private, between 
sender and receiver only. At this point 
in the process, confid
e
nt ial ity can be 
assured.
website purchased 
from Weebly.com
“Tweet” issued by the Principal Investigator
Tweet shared publically via Twitter
Willing participants who self-identify as Manitoba High 
School Teachers that use social media in the classroom 
will direct message the Principal Investigator (@289CID)
Principal Investigator is also  
website administrator. 
Participant will access the entire site. 
The SMSE2015 website will have 4 
webpages.
Each SMSE2015 webpage will 
have an “Informed Consent PDF” 
The “Informed Consent PDF” 
clarifie
s
 that  “submi tting answe r s 
and uploading fil
e
s to any aspect  
of the survey, the participant 
agrees to give consent”.
Submitting any item to the website 
will provide an IP address. Only 
one IP address per website 
submission.
Although the Survey is con-
sidered anonymous by not 
directly asking for 
participant information, an IP 
address could be considered 
an indirect indentifie
r
 as per  
TCPS2 through a combina-
tion of indirect identifie
r
s.  No  
combinations will be actively 
sought.
Only the Survey, Photo 
and Text Upload, and 
Semi-structured 
Interview webpages of 
SMSE2015 will ask par-
ticipants to check “Yes” or 
“No” if they have read the 
“Informed Consent PDF”.
“Survey” “Photo and Text Upload”
(optional to participate)
“Home”
“Semi-structured Interview”
(optional to participate)
A checked “No” will cause 
the Principal Investigator to 
disregard the information 
submitted.
Although a checked “no” will still allow 
the participant to upload photos and 
text, the Principal Investigator will dis-
regard the information submitted.
If the number of “Photo and Text Upload” 
participants exceeds the anticipated 
number, then any data collected will be 
randomly selected for interpretation, total-
ling no more than 15 submissions..
If the number of “Semi-structured Inter-
view” participants exceeds the anticipated 
number, then interested participants will 
be notifie
d
 of  the cap of  10,  and thei r 
interview request will be declined.
80-100 respondents are 
anticipated to 
complete the survey. 
The survey is anonymous.
From the 80-100 Survey participants, 
anticipated participant numbers for 
“Photo and Text Upload” are 10-15. 
Photo and Text Upload is anonymous.
From the 80-100 Survey participants, 
anticipated participant numbers for 
“Semi-structured Interview” are 5-10. 
Semi-structured Interview is confid
e
nt ial .
The Principal Investigator will reply with URL and password 
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Appendix C - Semi-Structured Interview Questions 
 
A semi-structured interview that uses general guided questions. These general questions are 
based on the three research questions of : 
1) What is social media?  
 “Trends in the survey indicate that…” 
2) What is student engagement?  
 “From the survey, I understand that…What are your thoughts?” 
3) How can social media affect student engagement?  
 “Answers from the survey reveal the aspect of…” 
 
Additional questions may include: 
 
Who are your students (describe the demographics e.g. grade level, subject, etc.)? 
Are your students active in social media? 
Yes: In which social media's are the students most active? 
No: Have you thought of a reason why not? 
 
Is your classroom active in social media? 
Yes: What social media is your classroom active with? 
No: Why is your classroom not active in social media? 
 
Do you use different social media channels for different educational purposes? 
Yes. What are the purposes? 
No: What purposes do you consider social media effective for? 
 
Do you personally use social media? 
Yes: How do you use social media? 
 Do you feel it assists your understanding of students’ mindsets? 
Yes: Describe how 
No: Why not 
No: why not  
 
Who do you feel is responsible for implementing social media in the classroom? 
 
Do you have a classroom use of social media strategy (similar to a mission statement)?  
Yes: What are the main points? 
No: Have you considered forming one? 
Yes: What might it consist of? 
No: why not 
 
What advantages do you see in social media in the classroom? 
How do use these advantages? 
 
What negative aspects do you see in social media in the classroom?How do you neutralize them? 
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Appendix D - Survey Questions 
1. In your own words describe social media.  
2. From the categories listed below, please select the types of social media you currently 
use in your classroom  
Online reviews  
Personal networks  
Interest-based networks  
E-commerce  
Media sharing networks  
Discussion forums  
Bookmarking sites  
Social publishing 
3. In your own words describe "student engagement".  
4. Select the types of behaviours that indicate student engagement in your classroom  
 Value of course outcomes  
Attendance  
Focus on what is to be done  
Completion of homework  
School pride  
Sense of belonging  
Sense of competence  
Respect for self and others  
Students make good decisions when given choice and autonomy  
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Other 
5. In your own words describe how social media enhances student engagement.  
6. Please select all applicable phrases that best describe how social media inhibits student 
engagement  
 Divisional policy  
Distraction to students  
Lack of teacher knowledge regarding social media use (PD)  
Limited access to social media  
User interfaces (design of social media sites)  
Incorrect application of intended social media purpose  
Social Media's terms of use  
Privacy policies and server storage of information 
7. Please provide an example of how you use social media to engage students in your 
classroom.  
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Appendix E - The Twitter Invitation 
 
 
 
